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SPRING AND SIDlMER TERM, 1864.
BRIDGEWA.T~ KOIUl.1L SCHOOL.
The CX.lUlllnllrion fur :ldmission takes place on Weduesds.r. the first day of each
T6fUl) beginning at half-p:LSt eight o'clock, A.. Y. Except in e.rtraordinary eases,
DO one will be enruined later in the TltrDl.
The prescribed Course ofStudy extends through two rea..rs; but pupils mayent.er
in :ulnmcc. ",-hen their ex:mlination sbo'lrs lbat they can do this ad\·nnbgeously.
STUDIES.
The regular course of stud)' iuclnda tbe foHowing branches. They uc Bi.ven
lfitbout rclerence to the order in whicb tbey :.re pursued.. Of the length of time
Je\'"oted to them:-
FinI.. Ueading, English Gr:ammar (and Analysis,) Geography, (YathelU:ltie:Ll.
Physial. Political. and Dmp·dr.!.\'\"ing,) Arithmetic. llislory of the United States,
•-\lge.bra. Vocallfusic, PhJ$lology. ~ul U~;giene, ..hieb ue prescribed by la.. foe
all the Public Schools of the Slate.
$ceo.d. Geometry. Nutu.r.ll Pbilosopby, Chemistry, Book-keeping, AsuonODlJ,
Constitution of tbe United Slates and General Principles of Ge"cruDlent, Rhetoric:,
aud English Literature, whid!. ",itb the uception of the Isst, are prescribed b)'
law for the Iligh Schools of the State; and :l knowled.".rre of thei.r elements, At
least. is deemed es entiat to a C'Ompeten~ preparation fur teaching in aU the
Public Schools.
rAinL. The nn~ory :lnd Art of Tesching. including "lIeotU and Moral Philos-
ophy, General Principle;; and Mctllods of Instruction. School L:nrs of ll~u­
::.etts. SeI\OOI Organuation :tnd Government.
EX~ei in Readi,g. Writing. Ortbography, Composition. Vocal llusic, an(1
G~cs utend llirough the wholo course.
BotsD)·. Su.r-rcying. Geology, I.:ltin and other laaguages are optional.
The prinuuy olljed. of lhc course of instruction is to seeurc 3. thorough investi~
g:ttitm of ule princip1e$ of the studies pUJ"SUed. and of the be"t modes of ua.cbing
them_ .!ll uu: exercises of the School :tre conducted 'fiith constant reg:ud to
pl"eparation for tbc work of instruction in the Public Schools.
Pupils ...bo have successfully completed the prescribed coW'Se of study. reeflxe
the ~gularDiploma. of the Institution.
ThQlC ..ill be an Ad\'"antt'd Class. in ...hicb the Gradut,;:s of lhe ~hool w,sv
tootiDue their studies lM!yood the prescribed (:o1ll'SC. •
LIBRARY. APP..!R..\..Tt;S, il'q) C.1BINET.
The lll$litution hu l ~d~ the: rupply of text-boolts upon the diff'erent brsndteos
of lhe ~urs" of sludy, ::a. nJuabie L181U.ltT of works foc general rd'ereDce ::a.nd
readiQg. to which the: pul!ils have ::a.ceess without cltsrge. Xl is &1.so supplied ..uh
.APP~TUS. for the illustration of some of the more important principles io
~atuTal Philosophy. A.~onlY. Physiology, and lbthematies; and has the
four.tCbtion of • good Can.-n of minen.l" ud geological specimens. Additions
to these. ue made as f'requt'nOy as fund.! of tlte ScllOOl or the dOnstiODS of iu
friends "'ill permit.
'Ibe School Building has M."t:fmtJy been eDlireJ,yNrnodelloo:tlld grutl.f ell1arged.
It DO'" presc:1llS a.mple accommodations for the School, iIlcladiog sepu:ata rooms:
fo.r me Libl1U!", App:ara~ and CabiDet~
During the Civil War,
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As can be seen
in this pamphlet, the
tradition ofproviding
access to a rigorous




This Institution W:lS (!st1lblishe.cl by the. State.. for the direct prep:t.ution of
tcaehera of both sexes, to instruct in the .Public Schools of the Commonwealth.
It is under the direction of the State Board of Education. 'the first class ,~:ts
received on the ninth of Septcmbt>r, 18tO, n.nd the whole number of students bn.s
bee.n fourteen Inmtlred and twentr·se.,·en j of these, nine hundred and cleven have
completed the prescribed cour~c of 500dy, and recei~cd certificates or diplomn.s.
SCHOOL-YEAR AND TER?>IS.
The School~ren.r is di'vided into two 'l'crm~; the Spring Term commences on
the stCf)lId 'Vednesda:r in Mareh, llnd contiuues l\~enty weeks, including a. rccess
of onc week ncar the middle of the Term. The Fall Term commences on the
thi,'d, 'Wednc!<h1r ill September, :tnu. continues b'l'cnt.,.·one weeks. including a
receu of onc week near the lllilldic of the 'ferm.
The uext F:tll Tcrm will commence Septcmber 21, 1564, and close Febru:ur
H,186v_
A pUblic CXluninntion iJ; held at the close of e:\ch Term, uuller Ihe direction of
the Boa.rd of Visitors. The School is at lllllimcs open to ,·isitor5, :lnd the friends
oC education 11re inl'itcd to l'isit it at their com·cmience.
The cxnminlltion at the close of the present Term will commence on Tuesday,
July 26. at nine o'clock, A. M., :1m] continue t.''I'O days.
CONDITlO~S O.F AD1\USSION-
1o[ale applic:lOU for admillsion must he at leu!!. se~elltcen JeaTS of age. female
:\pplicants sixteen. The~' mu&t m:\ke all cxplicit declaration of thcir intention to
bt!eomc leachers in the Public Schooh of Massachusetts; • must present a. satis~
factory certificate of good mOt:\1 chnracter; must declare. their full intention of
faithfully obsening the rt'gulationa of the SehM1 whilc members of it; and must
pUll a satisfactoryexnmin:ttioll in )lending', "·citing, Sllclling: Defining, AntI!·
metic, Geography, tlle History of the 'Gnited State!: and English Grammar. A
~at.cr age than is here prescribed, ,,·itb some experienc.e in teaching. will m:tke
the coursc of instruction iu the School much more "uuable to the pupil.
• Penons IDteDdlng to teuh iD other Sta~ or 10 Prirnlo ~chool$, ttlay be admitud by ~!ing ~D
l&oUan a tenD for tuiUOD.
CATALOGUE, 18G~.
EXPENSES ~D STATE _UD.
Tuition is free to all who compl)" with tbe condition of teaching in tlu~ Public
School. of Musachusetts, whc,rever the)~ lIlay ha\'e pre"iously resided. A fee of
$1.50 is paid by ca.ch pupil at the beginning of the Term, to meet incidental
expenses.
Good board is obt:tincd ill pch'ate families. The price, the present Term, '·:tries
from $8.00 to ~S.50 per week. iucluding washing; fuel :md Iighu only :tre a
6eIlllratc ehllrgt.
lIost of the tes~books required :Ire furnished to the student without charge,
from the Sehool Library. E:u:h pupil will need a Dictionar)' llnd:ln Atlas. It is
also reeommended that the [m!lils should bring with them. for the pur}IOSC of
reference, sueh te.·d+books as they m:ly 11l1.\'e•
For the a.&sistance of tholie WllO arc un:lble to m~t the expenses of :t course of
instruction in the School. the St..ltll: makes nn annual appropriation of one. thou~
~and dollars. One·half the sum i~ distributed at the close of c:lch Term :IDlon....
deserving pupils from !Iusachuseu.:s, as follo\\'s: No pupil reeeh'es Any :Lid
dnriog tbe first thirteeo weeks of his course; afterw:l.rd. tllose ....bo reside not
more wn t1l"Cnty miles from the School, may rec.eive flfty cenls per week; those
residing betweeo twenty and thirt)· miles, one dollar per week; and those more
than thirty miles. one dollar and fifty cents per week.
Applications for tIus aid nrc required to be Dl."l.de to tlle Principnl. in If:riimg.
..ith good references.
Through ilie bounty of THOll.A5 LEE, Esq" of Boston, awards are made, to the
amount of sCl'enty·6t'e dollars:t year, for excellence in Reading.
Hereafter :",rards will also be. made to those C4ndidates for 2.dmission ...lto
distinguish themseh·es for excelle.nce in Rea..ding. upon the following conditions:
-"The candidate mnst have sufficient fulness of "oice to fill the room occupied
for reading i there must be perfect :trticul:ttion of c"ery sound in e\"et)' word; a
col'T'CCt pronunci:uion of all the words; a ju~t empbuis; aod naturalness. c.qu:t.ll)'
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POROS, GREECE. The photograph of the
stuccoed house was taken by Alfred Wolff
during aBridgewater State College Study Tour
ofGreece ledby ProfessorPeterKaravites (His-
tory Department). More pictures by Professor
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I must confess a deep dark secret: Iwent gambling at Foxwoods, andeven worse, I lost. Normally, I am not
someone who plays games of chance,
except an occasional Lottery Quik Pic
when the pot of gold is in the gazillions.
But there I was grasping that dixie cup
filled with loose change, and rubbing
elbows with about ten guys from Revere
named Vinnie.
~ fate would have it my wife and my
brother-in-law won a free schooner trip
along the Mystic River. Because boats,
water and wind are not my cup of tea,
there I was with my sister-in-law (who
shares my fears ) on the highway to
Ledyard, Connecticut, while our respec-
tive spouses enjoyed a grand day with a
free lobster supper. Boy did we make the
wrong choice.
~ we were driving through the
beautiful farmland of Connecticut, we
turned the comer and there it was, the
Emerald City, the" largest casino in the
western hemisphere," Foxwoods, the
place of dreams and dreamers. After
standing outside with our mouths half
open staring at this gambling city, we
walked through the doors to try our luck.
Not knowing how to count cards at
blackjack or how to play the " baseball "
brand of poker or whether to take the
Patriots and the points, we walked over to
the slot machines. The slots are the no-
brainers of gambling - just stick a coin in
the machine, pull the lever, watch the
fruit go by and hope that hundreds of
coins drop into your lap.
I quickly became bored from exercis-
ing my forearm and began turning my
attention to my fellow gamblers. IfDisney
World is the happiest place on earth, then
the slot machine parlor at Foxwoods must
the " unhappiest" place on earth. When
the oranges and grapes fell my way and
seven dollars in quarters dropped into my
lap, I almost did a dance of joy, but when
the woman next to me hit for 50 dollars,
you would think she had lost a loved one.
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It didn't take long to lose $25,
especially when you don't know what you
are doing, so we left the slots and started
walking around Foxwoods. The bingo hall
is bigger than an airplane hanger, the food
courts can feed an army and the tour bus
parking lot would put the New York Port
Authority Terminal to shame. But
perhaps the most lasting impression of
Foxwoods is the children, yes children -
babies, toddlers, kindergartners running
around as mom and dad try to double the
rent money. Because there is no tilt-a-
whirl at Foxwoods or cartoon characters
for entertainment, these kids are not
happy campers, which makes their
parents even more miserable as they lose
money and their patience.
My sister-in-law and I were happy to
leave and get back to the beauty ofMystic,
but as we left there were more and more
new arrivals with new dreams and sad
faces. I guess I understand the allure of
gambling - the risk-taking, the get rich
quick motive, the excitement ofwinning.
But for two hours we were in a noisy,
crowded, smoke-filled palace of false
hopes, while my wife and her brother
were breathing in the salty air, riding the
waves and eating like royalty. If only those
sad faces at Foxwoods could see that
happiness does not come from beating
the odds, but from enjoying the beauty
around us.
~ we left the Emerald City my sister-
in-law and Iagreed that gambling was not
for us. We learned a little bit about the
society we live in and what too many ofus
see as fun. We agreed that Foxwoods
offered us nothing but memories of
spinning fruit, stale air and sad faces. ~
Michael Kryzanek











T he Old Order Amishare a religious sectthat grew out of the Menno-
nite Church which originated in Ger-
many in 1525, in the early years of
the Protestant Reformation. Due to
religious persecution by the
Prussians, the Amish migrated from
Germany's Rhineland to settle in
William Penn's colony of Pennsylva-
nia in the early 1700s. The Amish
people are often called "Dutch,"
which is a corruption of the German
word Deutsch. The Amish, there-
fore, are of German descent, and not
from the Netherlands. But despite the oc-
casional problem in identifying the eth-
nic background of the Amish, they never-
theless have become part ofAmerica's plu-
ralistic society.
The Amish closely intermarry and
usually live in tight-knit communities to
offer each other support and to minimize
acculturation from the modem world. Be-
cause of the close intermarriage, they have
only a few surnames, with Stoltzfus, King,
Fisher, Glick, Esh, Lapp, and Beiler being
the most common. The first names are
almost all drawn from The Bible: Moses,
John, Abraham, Aaron, Issac, Peter, Ruth,
Rebecca, Sarah, and Rachel.
Basically, the Amish today live simi-
lar to the way their ancestors did almost
three hundred years ago. They use horse-
drawn transportation and do not hook up
to electricity. They live a fairly simple life,
and are sometimes referred to as "the Plain
People." There are about 100,000 Amish
in the world today. Their largest settle-
ment is in Holmes County, Ohio, in the
east central part of the state. The second
largest Amish settlement is the oldest and
best known, that of Lancaster County,
Pennsylvania. Other Amish settlements
are found in over twenty U.S. states,
Canada, and several countries in Central
America and South America. The author
Amish Buggy
was raised in Lancaster County, and its
Amish community and landscape are the
primary focus of this essay.
AMISH BELIEFS
The separation between the Amish
Church and the Mennonite Church took
place in 1693. Although their actions are
referred to as a "breakaway," it might be
equally correct to say that the Amish
Church began as a result of a strong con-
viction to continue some practices which
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the Mennonites dropped. At the time of
their schism the Amish and Mennonites
appeared identical, and held to the same
Biblical faith. The Amish practice ofshun-
ning those excommunicated from the
Church created the main point of conten-
tion. Other minor issues also contributed
to a decision to part ways with the Men-
nonites.
Most of the Amish beliefs are taken
from literal interpretations of The Bible.
In particular, from the book of Leviticus,
God tells his people: "be ye separate." And
so, the Amish are separate: in their lan-
guage, dress, transportation, and many
other aspects of their culture. They do
live a lifestyle that is distinctively differ-
ent from their non-Amish neighbors who
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similar to the Jew-
ish religion in that
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Lancaster County, the focus of this essay,
represent the ultra orthodox, or the strict-
est way of life.
The Amish live in geographically de-
lineated church districts, with about
thirty-five families per district. There are
no separate church structures, as they
gather every two weeks in the home of a
district member. The service starts around
8:00 AM and continues until about noon-
time. Men and women sit separately on
backless benches arranged in rows. The
----------------' ----------------
Amish believe in clearly defined gender
roles, in all aspects of life.
The service begins with the singing
ofhymns from an old German hymnbook,
the Ausbund. There are no musical scores,
and the congregation sings in unison, un-
accompanied, which resembles a
Gregorian chant. Following the singing
there is a short sermon, silent prayer, and
Scripture readings in High German. The
main sermon follows which lasts about an
hour, and is given in Pennsylvania Dutch,
which is more correctly defined as Penn-
sylvania German, which is a combination
of Palatinate German and English. After
the main sermon other
ordained men give their
own comments and the
service ends with a
lengthy prayer from an
Amish prayer book. The
service rarely varies from
this format. Amish min-
isters are chosen by lot
from the adult male
members, and Acts 1:15-
26 is the basis for this
practice. No special edu-
cation is thought neces-
sary for the ministry.
The Amish believe in
taking care of their own.
While paying taxes,
Amish farmers secure an
exemption from paying
social security if they are self-employed.
Grown children take care of their elderly
parents in their homes, as it is extremely
rare for an Amish person to reside in a con-
valescent home. They seldom receive So-
cial Security benefits or Medicare. Amish
do not take out insurance, except for farm
liability, in case one of their animals causes
an accident. They believe that when a
tragedy occurs it is an act of God. How-
ever, when tragedy does strike an Amish
family, for example in the form of fire or
long-term medical disability, the Amish
community will help with the necessary
labor and share the costs through the
Amish Aid Society. The Amish people will
often come to the aid of non-Amish, too,
when a disaster strikes, even beyond the




Being farmers in the early 1900s
meant that Amish families in rural
Lancaster County usually sent their chil-
dren to public one-room school houses,
along with non-Amish, or "English" chil-
dren. As school-size increased in the post-
World War II era, the Amish felt that too
much acculturation took place between
them and the non-Amish. Therefore, in
Amish One Room School House
1972, the Amish pulled their children from
the public schools. Some of the previously
abandoned one-room school houses were
re-opened, and several new ones were
built. Amish education basically means
emphasizing "the three R's," which are
reading, writing, and arithmetic. Children
only complete eight years of education,
which the parents feel quite adequately
prepares them for life as they know it. As
a result of a Pennsylvania Supreme Court
decision which allows them to "dropout"
early, the Amish meet the requirements
of compulsory education until the age of
sixteen by receiving agricultural and do-
mestic training at home. They also at-
tend a three-hour Saturday morning ses-
4
sion of vocational school in their one-
room school houses. Teachers are usu-
ally young women, often with only an
eighth-grade education themselves. Stu-
dents may spend all eight years in the
same single school room, with the same
teacher. The older students often help the
teacher instruct the younger pupils, many
of whom are their siblings and cousins.
The Old Order Amish have retained
the st~ictway oflife, which includes wear-
ing a plain garb. Women wear long dresses
of solid-colored material, black hose and
shoes, a prayer veiling of white organdy
material, and a black bonnet over the veil-
ing when outer protection is
appropriate. The men wear
solid-colored shirts, dark
button-down fly trousers,
and black felt or straw broad-
brimmed hats, depending
on the season. Hooks and
eyes replace buttons on
Amish suitcoats and vests to
commemorate their perse-
cution by the Prussians in
the 16200s, who were then
noted for their brass buttons
on their military uniforms.
The children dress
much the same as the
adults. Most Amish cloth-
ing is designed and sewn by
Amish women. Dress be-
comes a visible symbol
which strengthens group loyalty. One can
never forget his or her Amish identity
while wearing the distinctive clothing.
Historically, the Amish have been an
agricultural people. They still attach great
importance to working the soil and re-
maining close to nature. The average
Amish farm size in Lancaster County is a
relatively small 60 acres. In spite of what
may seem to outsiders as archaic meth-
ods, the Amish are generally quite success-
ful commercial farmers, and usually find
it more economical to specialize in their
production. Lancaster County is the lead-
ing non-irrigated agricultural county in
the United States, in terms of the dollar
-------------------' ----------------
value of the produce, and is nicknamed
"the Garden Spot." The main crops grown
in Lancaster County include com (for live-
stock feed), wheat, tobacco, alfalfa, clover,
barley, rye, soybeans, and various grasses
for grazing. It should be noted that Amish
men may smoke cigars, yet cigarettes are
avoided totally. The growing of cigarette
tobacco as a commercial crop by the
Amish farmers, while not being users of
the product, remains a paradox.
In recent years, economics, large fam-
ily size, and a lack of available farm land
have pushed many ofthe Amish into other
occupations. Today, they frequently work
as carpenters, painters,
and masons. Many also
work for lumber com-
panies and feed mills,
or operate "cottage in-
dustries" out of their
homes. The growth of
employment in non-
farming occupations
has brought the Amish
into greater contact
than ever before with
the non-Amish popula-
tion. This is of great
concern to many
Amish elders, as they
worry about continued
acculturation.
The Amish tend to
get married at an early
age, often in their late
teens and early twenties. Amish weddings
are all-day celebrations, held on Tuesdays
and Thursdays in October and November.
The reasons for these specific times have
to do with their traditional agricultural
lifestyle. Weddings involve their extended
family members and most of the Amish
in their local community. Therefore, wed-
dings have to be held after the harvest sea-
son, and before the holy Christmas sea-
son. Since many of the Amish earned their
living by taking their produce to the local
farmers' markets, certain days of the week
were set aside for weddings at times when
the farmers' markets were closed.
Weddings are all-day occasions, and
up to 300 guests may arrive at the bride's
home around 8:30 AM on the wedding
day. As with their church services, the
men and women sit separately on backless
benches. The wedding ceremony consists
of hymn singing, Scripture readings, short
sermons, the main sermon, and the wed-
ding vows. Ahuge noon meal follows the
ceremony. In the afternoon the people sit
around tables and sing. Guests stay and
have another large meal at supper, and
continue to visit and'sing until after 11 :00
PM. Guests do not take gifts to the wed-
ding, but give them to the couple when
the newlyweds visit in their homes in the
Amish Farm
weeks following the wedding. Gifts are
always simple and practical items. Mar-
riage vows are taken very seriously by the
Amish. Divorce is extremely rare among
the Amish, and would result in the excom-
munication of the member.
IMPACTS OF TOURISM
ON THE AMISH IN
LANCASTER COUNTY
For the first half of the Twentieth Cen-
tury the Amish basically kept to them-
selves, and no one seemed to both them.
However, a 1950s Broadway play entitled
"Plain and Fancy" that depicted Amish life
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triggered a major tourist boom in
Lancaster County. Since then, Lancaster
County has become one of the leading
tourist attractions in the United States,
with over 3,000,000 visitors per year. The
Amish themselves do not operate any of
the tourist attractions, yet they sometimes
benefit financially from tourism by sell-
ing produce and handicrafts at stalls out-
side their homes to tourists passing by.
When the movie "Witness" was released
in the early 1980s, featuring the box of-
fice star Harrison Ford, many of the Amish
feared a second wave of tourism would
strike the region. Tourism was up signifi-
cantly the following year, but some of the
increase was probably
due to an increase in ter-
rorist acts in Europe.
Tourism in the "Amish
Country" has continued
unabated.
The Amish often tum
their backs to a tourist's
camera. They take no
pictures themselves and
usually do not appreci-
ate anyone photograph-
ing them. As with many
of their practices, they





from God to Moses
states:
"Thou shalt not make
unto thee any graven image, or any like-
ness of any thing that is in heaven above,
or that is in the earth beneath, or that is
in the water under the earth." (Exodus
20:4)
The Amish's reaction to tourism var-
ies, as do the tourists' reaction to the
Amish. Many tourists respect the Amish
and do not intentionally cause offense.
Most who are fortunate enough to become
acquainted with Amish people genuinely
like them and find them to be, indeed,
"real people." Not surprisingly, the Amish
appear to discipline themselves and obvi-
ously take the tourism better than many
_______________----J '- _
Lancaster County Place Names
non-Amish residents of the region. Most
learn to ignore or endure the insults and
the stares, unlike the scene from Witness
in which Harrison Ford, dressed as an
Amishman, attacked his tormentors.
Non-Amish who live in the Lancaster
County tourist region are often frustrated
when driving because of the long lines of
slow-moving, mostly out-of-state cars.
Many locals empathize with their Amish
neighbors and feel that tourism often un-
fairly exploits them. However, another fac-
tion of the local population welcomes the
tourist dollars with open arms while op-




Will the Amish people and their cul-
ture survive the impacts of tourism and
modem-day society? Some feel that tour-
ism will "kill the goose that laid the golden
egg." Unlike Colonial Williamsburg in Vir-
ginia, which is a restoration, and Old
Sturbridge Village in Massachusetts,
which is a reproduction, the Lancaster
County Amish live in an authentic land-
scape which transports us all into the liv-
ing past in modem times. Although it has
been found that tourism does not directly
force the Amish out of the region, the tour-
ism industry has driven up the cost of
farmland which has indirectly caused
many of the Amish to seek cheaper farm-
land elsewhere, away from the areas eas-
ily accessed by tourists.
6
Another great fear is that increased
exposure to local non-Amish residents
and tourists that come from many states
and countries will have a negative in-
fluence on the Amish lifestyle and
threaten the continuance of their strict
religious beliefs, especially among their
young. In spite of the relatively strict
lifestyle in which they are raised, Amish
youth usually choose to remain in the
Amish faith. A small percentage will
leave to join less "plain" churches. How-
ever, a strong and stable family unit and
church loyalty will keep most Amish
members within the fold, probably for
generations to come. ~
Glenn Miller is Professor of






Democracy in Africa! The very ideasounds like a cruel oxymoron. Ter-rible pictures of seemingly endless
civil wars in impoverished countries, of
starving children in squalid refugee camps,
and of the human brutality of ethnic geno-
cide have typically filled the all-too-erratic
American media reports on Africa in recent
years. These pictures represent very real
human suffering and tragedy, but they also
tell unduly exaggerated and only partial sto-
ries that evoke horrifying images of wide-
spread social, economic and political deg-
radation of an otherwise complex and di-
verse region of the African continent. These
images distort our perceptions and reinforce
unspoken stereotypes of the 560 million
people living in 48 countries. Beyond these
horrifying images, however, and largely un-
noticed by the American media, a dramatic
political transformation has been underway
in sub-Saharan Africa since 1989, and in
some countries, even before that. The cen-
tral feature of this transformation is the yet
unfinished process of democratic transition.
The Historical Context of
Democratic Transitions in Africa
The unfolding process of democratic
transition in Africa is part of what Harvard
political scientist Samuel P. Huntington has
termed the "third wave" of democratization
in the modem world. In the first wave be-
tween 1828-1926, modem democracy ex-
panded from its intellectual roots in the
American and the French Revolutions to
Western Europe and parts of Latin America,
before being reversed by the rise of fascism
in Italy and Germany. The second wave be-
tween 1942-62 witnessed the advent of de-
mocracy in Germany, Italy and Japan, in
most of Latin America, and in the Asian and
African countries gaining independence
from European colonial rule. The years
1962-1973 witnessed a reversal of the sec-
ond wave as authoritarian governments re-
placed most of the fledgling democracies in
Asia, Africa, and Latin America. The third
wave began on April 25, 1974, with the over-
throw of Portugal's 48-year old authoritar-
ian government in a peaceful military coup
and the installation a year later of one of
the world's most successful democracies.
From this ironic beginning, the third wave
spread rapidly to Spain and Greece, across
the Atlantic to Latin America, and then to
Asia. In 1989, as communism and the Ber-
lin Wall fell, it engulfed Eastern Europe, Rus-
sia and most of the former Soviet Repub-
lics, and simultaneously swept across Africa.
In the aftermath of the Cold War, the
third wave fostered a supportive interna-
tional environment for the incipient but un-
even movements toward democracy in Af-
rica. Democracy has always been an inte-
gral, albeit a problematic, component ofAf-
rican political development for over three
decades. Most African countries gained in-
dependence in the 1960s with democratic
governments elected in the waning days of
European colonial rule. While most ofthem
subsequently turned toward authoritarian
rule, Botswana and Mauritius remained, and
continue to remain, uninterrupted democ-
racies. Gambia's 27 year-old democracy was
overthrown by a military coup in 1994, but
the country elected a new democratic gov-
ernment a year later. In the 1970s, Burkina
Faso, Ghana, Liberia, Madagascar, Nigeria,
Sierra Leone and Sudan elected short-lived
democratic governments. More controver-
sially, apartheid South Africa and Northern
Rhodesia (now Zimbabwe) held regular
competitive elections, but with franchise re-
stricted to the minority European popula-
tion. Even in some single-party regimes,
notably in Cote d'Ivoire, Kenya, Malawi,
Senegal, and Zambia, tightly-controlled can-
didate nominations and electoral competi-
tion among aspiring local candidates served
as important mechanisms for pork-barrel
servicing of local communities with valu-
able national resources, for recruiting new
leaders with strong local ties, and for legiti-
mizing authoritarian governments.
The 1980s witnessed intermittent but
discernible movements toward democracy
on the continent. In Zimbabwe (1980) and
Namibia (1989), negotiated settlements to
protracted civil wars facilitated the estab-
lishment of democratic governments
through multiparty elections. In 1983,
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Senegal elected its first government through
multiparty elections after 20 years of single-
party rule. At the time, it had one ofAfrica's
most stable authoritarian regimes and also
one of the continent's most successful
economies. Its tum toward democracy was
symptomatic of the growing pressure on Af-
rican authoritarian rulers for political and
economic liberalization. The source of this
pressure was the severe economic crises
caused by the combination of a global re-
cession in the early 1980s and misguided
domestic policies of market controls, trade
restrictions, deficit spending, and inflated
currencies. African authoritarian rulers re-
sponded to these pressures with a combi-
nation of political concessions aimed at as-
suaging the most politically important seg-
ments of the society and political repression
aimed at controlling the pace and extent of
liberalization. Thus, the Nigerian military
rulers aborted their self-proclaimed plans for
democratic transition by imprisoning the
business tycoon who had defeated their
hand-picked candidate in the freest and the
fairest elections ever held in the country.
In Ghana, on the other hand, the military
government, forced to implement harsh
structural adjustment policies as a condi-
tion for receiving Western financial aid,
promised and eventually held non-partisan
local elections in 1988 that presaged a suc-
cessful transition to full democracy four
years later. Elsewhere, for example in Kenya,
Tanzania, Zaire, and Zambia, authoritarian
incumbents used co-optation, exile and im-
prisonment to silence the weak and frag-
mented pro-democracy forces until con-
certed international and domestic pressures




As in Latin America and Eastern Eu-
rope, democratic transitions in Africa did
not always produce the desired democratic
outcomes, due to a combination of politi-
cally astute authoritarian rulers and politi-
cally inept pro-democracy forces. Even so,
the impact of the third wave on the conti-
nent was, by all measures, dramatic. First,
it unleashed a wave of mass, often violent,
protests (86 in 1991 alone) that directly pre-
cipitated political liberalization in 28 coun-
tries and indirectly launched preemptive
political liberalization in 10 others. In most
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governmental powers and responsibilities
are crafted. African political actors, influ-
enced by strong international norms, have
generally agreed on the basic provisions of
constitutional guarantees of civil liberties
and political rights. However,
they have differed sharply on
the rules of electoral competi-
tion and restraints on govern-
mental power, because these
rules determine opportunities
for political representation, for
shaping public policies, and for
affecting the resulting distribu-
tion of burdens and benefits in
society. It is, therefore, useful
to think of liberalization and
democratization as separate
processes, even though they
are interrelated in practice.
Liberalization is neces-
sary for democratization, but
may not automatically lead to
it. It can produce political
So\j~~~ chaos, as, for example, in
,.. Rwanda and Zaire. It can en-
gender a prolonged period of
uncertainty, especially when
authoritarian rulers (usually
the military) feel threatened by
the pace and extent of political
liberalization and block further
reform, as, for example, in Ni-
geria and Togo. It can produce
fragile democracies susceptible
to military coups, as, for ex-
ample, in Niger. It can lead to
flawed democratization in
which authoritarian incumbents with suf-
ficient political leverage against fragmented
pro-democracy forces successfully manipu-
late democratic elections in their favor, as,
for example, in Cameroon, Cote d'Ivoire,
Gabon, and Kenya.
Most importantly, thinking about lib-
eralization and democratization as separate
processes helps us to recognize the com-
plexity of democratic transitions and the un-
certainty of transition outcomes. Demo-
cratic transitions are complex processes
because they require the simultaneous de-
struction ofan existing authoritarian regime
and the construction of a new democratic
order. Democratic transitions are success-
ful to the extent that these two contradic-
tory imperatives are adequately managed,
even if not entirely resolved. Democratic
transitions outcomes are always uncertain
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large numbers of candidates will enter the
untested waters of electoral competition.
This conclusion is validated by the fact that
an average of 5 candidates ran for the top
office in the 29 founding elections.
The Politics of Democratic
Transitions in Mrica
These quantitative indicators of the
wide scope ofAfrica's third wave democratic
transitions challenge conventional wisdom
about the economic and cultural pre-con-
ditions for the origin of modern democra-
cies. They point instead to a political logic.
An understanding of this logic requires clari-
fying the meaning of democratic transition.
A democratic transition consists of two
closely related processes: (1) a process of
liberalization in which constitutional guar-
antees of civil liberties and political rights
and limits on the exercise of power by the
government and the people replace personal
and arbitrary rule as the basic institutional
framework of governance; and (2) a process
of democratization in which rules regulat-
ing electoral competition and specifying
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thoritarian regimes with the introduction
of explicit constitutional guarantees of fun-
damental civil liberties and political rights.
Second, these initial political openings
sparked an unprecedented efflorescence of
civic associations, private media
outlets (mostly print and radio),
unfettered political debate, and
vigorous criticisms of govern-
ments. Third, and more signifi-
cantly, political liberalization led
to competitive legislative elec-
tions in all 38 countries, with op-
position parties winning seats in
national legislatures for the first
time since independence in 35.
In addition, 29 countries held
"founding elections" in which r v.",.
the chief executive was directly
elected by the people in a com-
petitive election. Finally, these
founding elections produced
peaceful leadership turnover for
the first time since indepen-
dence, as 13 former authoritar-
ian incumbents who ran for elec-
tion were defeated, while 15 were
re-elected. In a novel political
development for Africa, former
authoritarian rulers who were
defeated in the founding elec-
tions were returned to office in
the second round of democratic
elections in Benin and Madagas-
car.
Measures of levels of politi-
cal participation and electoral
competition in founding elec-
tions also confirm the dramatic nature of
Mrica's third wave democratic transitions.
Measuring the level of political participation
by voter turnout as percentage of registered
voters indicates an overall average turnout
of 64 percent across the 29 countries hold-
ing founding elections. This figure is not
high by global standards, but is impressive
nevertheless, especially ifwe recall that most
of these countries were governed for over
two decades by authoritarian regimes which
either proscribed or tightly controlled po-
litical participation. Measuring electoral
competition by the winner's share of votes
as a percentage of total votes cast indicates
an average winner's share of 63 percent for
the 29 countries holding founding elections.
This equally impressive figure indicates that,
after an extended period of authoritarian
rule with limited political opportunities,
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because the construction of a new demo-
cratic order requires crafting new rules of
governance whose potential costs and ben-
efits reside obscurely in the future. Since
authoritarian incumbents and pro-democ-
racy elites who craft democracies can only
anticipate without fully knowing these fu-
ture costs and benefits, they will prefer rules
that will favor their particular interests in
the new democratic order. With their cur-
rent power relations defining their conflict-
ing interests, they struggle to design the
rules of the new democratic order. This
struggle animates the politics of democratic
transitions. All new democracies, whether
in the first, second or third wave, thus
emerge as improvised, negotiated and of-
ten unintended second-best solutions to
this quintessential political struggle.
The nature of this struggle and the
types of democracies emerging from it in
Mrica today is best illustrated by examining
the politics surrounding the choice of elec-
toral systems. The choice of an electoral
system-the sets of rules that regulate com-
petitive elections and determine their out-
comes-is one of the most important po-
litical decisions made in emerging democ-
racies, because competitive elections are the
principal-but not the only-institutional
means for securing political representation
and access to valued state resources in all
modern democracies. Particularly critical
in new democracies is the choice ofan elec-
toral formula for translating votes into seats.
Plurality (or majority) formulas, tradition-
ally used in Britain and the United States
(and France), require political parties to win
a relative (or absolute) majority of votes in
order to win legislative seats, and usually
discriminate against smaller parties. Pro-
portional representation (PR) formulas,
widely used in Western Europe, allocate leg-
islative seats in proportion to the votes won
by political parties, and usually favor smaller
parties.
The two formulas embody different vi-
sions of democratic politics that define dif-
ferent types of democracy. Plurality formu-
las embody a majoritarian vision of demo-
cratic politics that clearly defines the locus
of political authority and accountability,
whereby incumbent and opposition parties
present voters with clear policy choices, vot-
ers elect the party closest to their policy pref-
erences, and the winning party governs un-
til the next election. PR formulas embody
a consensus vision of democratic politics
Table 1. The Political Dynamics of Bectoral Systems
Choice in Africa's Third Wave Democratic Transitions
Balance 01 Plurality Proportional
Polilical Power (Majorily) RepresenlationElectoral Systems Electoral Systems
Favorable to Cameroon
Authoritarian Central Africa Rep.
Incumbents Comoros
(or to Small Congo




























that contains a more inclusive definition of
democratic governance, whereby a variety
of parties present socially diverse voters a
wide range of policy choices, parties and
voters are proportionally represented, and
a coalition government is formed by bar-
gaining among winning parties, virtually all
or most ofwhich are represented at one time
or another in shifting governing coalitions.
In Mrica's third wave democratic tran-
sitions, the choice of electoral systems with
corresponding visions of democratic poli-
tics reflects the outcome of three distinct
political dynamics, each distinguished by
the relative balance of political power be-
tween authoritarian incumbents and the
pro-democracy forces (see Table 1). First,
plurality (or majority) electoral systems were
generally chosen in those countries in
which the balance of political power favored
the authoritarian incumbents. They were
also chosen in a small number of countries
in which the authoritarian rulers departed
before the onset of democratization, and the
politics animating the choice of electoral
systems was dominated by a small number
of large pro-democracy groups either with
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a national support base (e.g. Mali) or a re-
gionally-concentrated support base (e.g.
Malawi). In all these countries, the relative
power balance enabled the favored groups
to virtually dictate the choice of new elec-
toral systems, with their known support
base and local dominance offering protec-
tion against opposition in competitive elec-
tions.
Second, PR electoral systems were cho-
sen in countries in which the balance of po-
litical power favored the pro-democracy
forces, because of the following political
logic. In all these countries, pro-democracy
forces were multiparty coalitions with the
potential of splitting during and after the
elections. On the one hand, therefore, op-
position leaders wished to reinforce future
electoral opportunities for themselves as a
block vis-a-vis the authoritarian incum-
bents. On the other, they wished to protect
future opportunities for their individual par-
ties that provisionally comprised the present
coalition against the authoritarian incum-
bents. The choice of PR systems was a stra-
tegically rational response to these twin po-
liticallogics.
Finally, PR electoral systems were cho-
sen in deeply-divided countries which ex-
perienced recent civil wars or near-civil war
conditions (e.g. South Mrica). In all these
countries, protracted violent conflicts even-
tually produced what political scientist and
negotiation expert I. William Zartman has
characterized as a situation of "mutually
hurting stalemate." This is a situation be-
yond which further conflict is recognized
by all combatants to be mutually destruc-
tive. In the ensuing negotiated settlements
to these conflicts, the choice of PR electoral
systems offered the most strategically ratio-
nal option to protect the future political in-
terests of all parties in the new democratic
order.
The South Mrican solution, of course,
attracted the most press coverage in the
United States, but that coverage failed to
report that the fatally flawed apartheid sys-
tem and its debilitating legacies prevented
both Nelson Mandela and De Klerk initially
from accepting and articulating a consen-
sus vision of democratic politics. Neither
leader, as a result, preferred a PR electoral
system as his first choice. The PR system
that guided South Mrica's historic demo-
cratic transition was adopted after two years
ofvigorous national debate and intense po-
litical negotiations. In the other six coun-
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tries listed in Table 1 under this pattern of
electoral systems choice, there never was
any discussion of plurality (or majority) sys-
tems, even though Liberia and Sierra Leone
had employed plurality systems in their
failed experiments with democracy in the
1970s, and Zimbabwe eventually returned
to a plurality system in 1985. In negotiat-
ing democratic transitions as settlements
to protracted conflicts, the choice of PR sys-
tems represents a critical confidence-build-
ing strategy aimed at encouraging violent
political enemies to become peaceful politi-
cal adversaries. That such systems are cho-
sen in countries which have no previous ex-
perience with them suggest, more broadly,
that democracies are neither historically de-
termined nor culturally prescribed, but are
crafted by strategically rational actors tem-
pered by political calculations in changing
contexts.
The Prospects for Sustaining
Democracy in Africa
What are the prospects for sustaining
Africa's third wave democracies? Definitive
answers would be premature, since not
enough time has elapsed to accumulate sys-
tematic data on the performance of these
democracies. Several possibilities suggest
themselves, however. First, the prospects
for sustaining new democracies in Africa are
likely to increase with the ability of new
democratic institutions to manage political
conflicts peacefully. Political conflicts are
the inevitable concomitants of routine de-
cisions about the allocation of scarce soci-
etal resources, and the distinguishing hall-
mark of all democracies is the provision of
institutional opportunities for their orga-
nized expression and peaceful management
(contra authoritarian regimes, which deal
with political conflicts by attempting to
eliminate them altogether). Particularly
important are provisions for power-sharing
among major political groups. Such provi-
sions were instrumental in the success of
South Africa's democratic transition, among
others; their absence or ambiguous lan-
guage contributed to the failure of demo-
cratic transition in Angola and the brutal
tragedy in Rwanda. In the absence of for-
mal provisions, informal power-sharing
strategies can also be pursued. For example,
in Guinea, Malawi, and Senegal, among oth-
ers, political parties winning the transitional
elections have invited the leaders of major
losing parties to join national coalition gov-
ernments as a means of legitimizing the
new democratic order.
Second, and related to the first, the new
democratic institutions must provide for ad-
equate opportunities for both present and
'future political representation. A crucial
weakness of African authoritarian regimes
was their arbitrary exclusion and inclusion
of targeted groups from political power,
which increased unpredictability, aggra-
vated fears of permanent exclusion (or
worse), and destroyed any prospects of se-
curing 10ng-terl11 allegiance to the regimes.
To the extent that democratic sustainability
requires a long-term horizon, political ac-
tors require incentives to play by the rules,
especially when they lose. One key source
of this incentive is the recognition that
today's loser will have the opportunity to
become tomorrow's winners. The institu-
tional design of electoral systems is espe-
cially important in this respect. Thus, PR
formulas have fostered political inclusive-
ness in such deeply-divided societies as
Benin, Namibia, and Sierra Leone. How-
ever, plurality systems have also produced
similar outcomes when voters (usually from
the same ethnic group) are regionally con-
centrated and vote as a block, as, for ex-
ample, in Malawi.
Third, improved prospects for demo-
cratic sustainability require institutional
flexibility. Once crafted, institutions (sets
of rules) tend to stick, promoting peace and
stability. But they are unlikely to do so ef-
fectively if they foster socially undesirable
outcomes. Institutional reform is then best
achieved when rules are new and political
actors are just beginning to learn their costs
and benefits. As the experience of several
East European third wave democracies
show, reform of newly-introduced electoral
systems is particularly instrumental in sta-
bilizing otherwise fragile democracies. The
survival ofAfrica's fragile third wave democ-
racies will also depend on their ability to
address this dilemma. Countries such as
Benin, Burkina Faso and Mali have already
successfully reformed their new electoral
systems via an inclusive process of political
negotiations involving government, oppo-
sition, and key civil society actors. Similar
debates are underway in Kenya, where the
present plurality system heavily favors the
incumbent, and in Namibia and South M-
rica, where the present PR systems, despite
their initial success, give too much power
to political party leaders over the rank-and-
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file members in selecting political candi-
dates.
Fourth, widely accepted rules, even
when they have undesirable consequences,
promote political stability, and political sta-
bility is an essential condition for economic
development. Even as they have challenged
the conventional wisdom that economic
growth is necessary for democratic transi-
tion, the experiences of third wave democ-
racies in Latin America and Southern and
Eastern Europe suggest that economic
growth is necessary for the survival of new
democracies after they are born and that po-
litical stability grounded in widely-accepted
rules of the game is a strong foundation for
economic growth. Perhaps more crucially,
even when such growth has occurred
through harsh and unpopular structural ad-
justment policies that have lowered living
standards, the recognized fairness of demo-
cratic rules have substituted as much-need
"political capital" for the survival of demo-
cratic governments in otherwise fledgling
third wave democracies. Whether Africa's
fledgling third wave democracies have de-
veloped such political capital, or are likely
to do so in the future, is unclear. But, as
the well-known West African proverb says:
"No condition is permanent!" ~
Shaheen Mozaffar is Associate Professor of
Political Science and Research Fellow of the







A:. the story goes, the Lone Ranger wassurrounded by hostile Indians andaid, "Well Tonto, we're in a fIx!"-to
which Tonto replied, "Who's the 'we' kemo
sabe?" This question, "Who's the we?" is
the core question of multiculturalism-and
that we cannot easily answer it is the sting
of multiculturalism. To properly defIne the
we , it is essential to address questions of
inclusion: Who and what is to be taught?-
questions of criteria: On what grounds, if
any, can "we" make appraisals of "other
cultures"?-questions of self-identity:
When I say "we," who am I including in
such august company?---questions of the
meaning of multiculturalism: What is it?
What is its purpose?
This discussion will thus seek to pro-
vide a framework (i) that allows us to begin
a discussion that might answer such ques-
tions, (ii) that illuminates why it is that such
a modest aim is the most we can hope for
at this time, and (iii) that provides an un-
derstanding of what we can do in a
multicultural world in order to illuminate
what we should do. Let's begin by examin-
ing some of the approaches to understand-
ing multiculturalism.
1. Muscular multiculturalism: One
immediate response by many in the USA to
such questions is an appeal to the ideal of
tolerance-an ideal that Sir Isaiah Berlin,
perhaps more than any thinker in our time,
has argued for and articulated.
Berlin's central argument for toleration
is that belief in the one true view has re-
peatedly led to disaster. In his celebrated
"Two Concepts of Liberty" Berlin writes:
"One belief, more than any other, is respon-
sible for the slaughter of individuals on the
altars of the great historical ideals ... This
is the belief that somewhere, in the past or
in the future, in divine revelation or the
mind of the individual thinker, in the pro-
nouncements of history or science, or in
the simple heart of an uncorrupted good
man, there is a fInal solution." The belief in
the One Truth, and that we have it, is in
Berlin's mind the theoretical basis of the
Holocaust and ethnic cleansings of our aw-
ful century. Asecond argument that Berlin
offers for toleration is 'that we have no right
to insist that all be educated in our way,
unless we know that we are pure and
good-precisely what we do not and can-
not know. In his essay "Tolstoy and Enlight-
enment" Berlin analyzes Tolstoy's "Who
Should Teach Whom to Write: We the Peas-
ant Children or the Peasant Children Us?,"
where Tolstoy argued that the history of
education is a history of tyranny, where each
new school "struck off one yoke only to put
another in its place." The scholastics
pushed Greek, the language of Aristotle;
Luther advocated Hebrew, the language of
God; Bacon insisted on science, the lan-
guage of nature. "But about one thing they
were all agreed: that one must liberate the
young from the blind despotism of the old;
and each immediately substituted its own
fanatical, enslaving dogma in its place."
Further, Tolstoy sees no way out of this tyr-
anny. While he believes that "only the pure
can rescue us ... who, he reasonably asks,
will educate the educators?" For us to be
educated, we need to recognize the pure
among us as our teachers. But to recog-
nize the pure among us is already to be pure,
is it not? So to become pure and educated
we need already to be pure and educated-
an impossibility. "Yet he believed that a fI-
nal solution to the problem of how to apply
the principles of Jesus must exist"-a be-
lief that Berlin was not able to accept. For
to insist that all conform to such a faith is
precisely what we must avoid, insofar as
such a belief leads to terrible oppression-
to none other than Dostoevski's Grand In-
quisitor, the one who crucifIes Christ in the
name of Christ. So, Berlin, unlike Tolstoy,
is left with a pessimism of necessary value
conflict. As he put it in his "Two Concepts
of Liberty": "The world that we encounter
in ordinary experience is one in which we
are faced with choices between ends equally
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ultimate and claims equally absolute, the
realization of some of which must inevita-
bly involve the sacrifIce of others." Thus,
Berlin concludes with a third argument for
toleration, that it is precisely because of the
lack ofany universally held overarching view
that we "place such immense value upon
the freedom to choose," for we are willing
to let no one else decide for us how we are
to choose among the competing views.
Berlin presents us with a muscular
multiculturalism of toleration. But the
muscles Berlin flexes in the name of tolera-
tion are themselves bound by the hard hit
of Tolstoy, that tolerance and its espousal
of choice itself becomes just one other op-
pressive ideal among others. For starters,
consider toleration's paradox of conde-
scension. The ideal of toleration requires
us only to "put up with" those who have
different views from our own. So "we in
our wisdom" allow those who are benighted
enough to differ from us to express their
views. But such an attitude of superiority
itself soon slides into intolerance; for our
sense ofsuperiority allows us to ridicule and
disdain those who would disagree with us.
Berlin was willing to accept this paradox.
Others are not.
2. Maximal multiculturalism: In or-
der to avoid what Kant warned of as the "ar-
rogant title of tolerance," others argue that
multiculturalism should go beyond tolera-
tion and advocate, say, a respect for other
views and cultures-or even a celebration
of other views and cultures. Such views I
will speak of as forms of maximal
multiculturalism-the view that
multiculturalism is a good and not a mere
necessary evil.
Such a maximal multiculturalism can
be seen in John Milton's ''Areopagitica.''
Milton argued that to be good one had to
be good knowingly, aware of the amazing
convolutions of human life. First, one had
to be good knowingly: A "heretic in the
truth," says Milton, includes one "who be-
lieves things only because his pastor says
so, or the Assembly so determines, without
knowing other reason." Such a belief, even
if true, is not "within" a person but is with-
out, unstable or "movable." Second, to
know one must know the amazing convo-
lutions of human life. Truth itself is not to
be simply had just because truth is not
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simple. As Osiris was cut up into a thou-
sand pieces, so Truth has been "scattered ..
to the four winds." Thus Milton dares us to
answer why it is "impossible that [Truth]
may have more shapes than one." The truth
is that given the marvelous multifarious- ,
ness of truth and the deep urge to under-
stand that is so much a part of us, "there of
necessity will be much arguing, much writ-
ing' many opinions; for opinion in good
men is but knowledge in the making." As a
result, those who prevent others from speak-
ing "are the troublers, they are the dividers
of unity," who "permit not others to unite
those dissevered pieces which are yet want-
ing to the body of Truth." Consequently,
diversity of views is not a matter to lament
but rather a matter "to rejoice at, to praise
this pious forwardness" among fellow in-
quirers. For "Truth is strong, next to the
Almighty," and will emerge victorious
through freedom of inquiry.
3. Three hard paradoxes: However,
any ideal concerning multiculturalism car-
ries the heavy baggage of three hard inter-
twined paradoxes-paradoxes that many see
as straight-out inconsistencies.
First, there is the paradox of commit-
ment. Are we to tolerate, respect or cel-
ebrate all ways oflife?-say , the intolerant,
the disrespectful and the non-celebrators of
other views? And if we follow Berlin and
are not tolerant of the intolerant, then are
we not simply espousing our own views of
what should and should not be accepted and
thus adopting a stance that is anti-
multicultural?
Second, there is the paradox of justi-
fication. That and of what we should be
tolerant, respectful, or celebratory are not
self-evident and so must be justified. But
any justification will be in terms of certain
ideals. Consequently, will it not be the case
that the ideal appealed to will be anti-
multicultural insofar as it insists that its
brand of multiculturalism be adopted?
Finally, there is the paradox of teach-
ing. For we in our wisdom aim to teach
our students, say, to tolerate, respect, or cel-
ebrate those who differ from us. But most
societies and sub-cultures do not accept tol-
eration, respect, or the celebration of other
cultures as an ideal. So are teachers to in-
sist that their students conform to their ideal
when their students have another ideal in
mind? Is such an insistence multicultural?
4. All of us have the One True View:
What implicitly follows from such paradoxes
is that no matter what we say, we will do so
from the perspective of the one true view.
All of us, inescapably, as a matter both of
logic and also of the way we live our lives,
have the one true view. For instance, to
insist on our fallibilism is to betray how our
fallibilism is the view in terms ofwhich one
evaluates and justifies all other views. While
we may look at our fallibilism critically, we
do so not by asking how to radically recon-
struct it but by asking how to improve it-
a question not foreign to any fundamental-
ism. Hence our fallibilism is practically
speaking infallibilistic, the one true view,
just because we cannot radically question
it.
Thus, it turns out, we look into the mir-
ror and behold: They are us. We, all of us,
are fundamentalists in the multicultural
world.
5. Minimal multiculturalism: So
where do we go from here? I believe that we
can return to my initial points-that it is a
given that we live in a multicultural world,
that we find ourselves addressing people of
other cultures and vastly different perspec-
tives, that we lack a consensus on how to
address this world, and, then add: that the
"we" I refer to here are those who grant
these givens. Not to grant them is to be
deservedly dismissed from the discussion.
And an agreement on them is what I will
speak of as minimal multiculturalism-
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what we can legitimately expect and thus
demand from any other.
"But that says very little!" And indeed
it does-although it took a while to see why
we must say so little, why we cannot ini-
tially presume to say more. Minimal
multiculturalism is the hard recognition of
our small but disagreeable world. To expect
more is to overlook that there is no world
culture that we can appeal to in order to
argue for some more benevolent form of
multiculturalism. The world contains its
Maos as well as its Gandhis. While we may
be working toward or groping for a world
culture, what that culture looks like is
only a glimmer in our eyes. World
multiculturalism is minimal multi-
culturalism.
Hence, if we are to say more and go
beyond minimal multiculturalism, we must
assume a more specific context than "the
contemporary world." So let us narrow the
context and see if we can say more by con-
sidering what it means to live in a society
like that of the USA today, as found, say, in
a public college.
6. Mitigated multiculturalism: For
starters, as a public place in the USA, the
college is composed of many many sorts of
people-people who do not look alike, think
alike, dress alike, eat alike. . .. More, as a
public college, it is engaged in a type of in-
quiry, which itself sets up standards of evi-
dence, standards which lead us to the rec-
ognition that we do not always agree on
what inquiry is about or even on how it is
to be conducted. In a paradox, we in such
a public place cannot expect us to be a we.
Rather, we are an uneasy we. We are not
the world: we do live in one society or na-
tion state, a nation state with a heritage of
rights and "way of doing business." But we
rest uneasily in this, in that we do not agree,
and never have agreed, on what "all of this"
is and means.
This lack of agreement on what the we
means paradoxically leads to an agreement
that goes beyond minimal multiculturalism,
what I will speak of as mitigated
multiculturalism. The uneasy we in the
USA can expect that (i) we cannot publicly
assume a maximal multiculturalism, for not
all of us with Milton see pluralism as a great
good-as, I confess, I do; (ii) no view will
be publicly regarded as sacred or closed to
_________________ L- _
radical challenge, (iii) all views will be pub-
licly challenged, and (iv) critics and defend-
ers of the various views do no violence to
each other-they in some way or another
put up with or tolerate each other.
Why we can expect (i)-(iii) of mitigated
multiculturalism to be given follows from
the observation of the vast variety of people
and perspectives in the USA. But why we
can expect the tolerance of (iv) takes a longer
story.
7. No ideal can justify mitigated
multiculturalism: Crucially, we cannot jus-
tify such tolerance by any specific appeal to
some ideal-a vision of how human life
should be. For all ideals are in question.
Nor can we justify tolerance in terms
of a heritage like the Bill of Rights, empha-
sizing freedom of speech, religion, and in-
quiry. To do so is only to beg the question.
For this heritage was sharply challenged
when it was first instituted, both as to what
it meant and covered and also as to whether
it was a good idea at all, and it is sharply
challenged today.
Consider, for instance, the story that
underlying the Bill of Rights was the
Augustinean-Puritan ideal of the individual
standing alone before God. This ideal re-
quired that all support the community's
church. For the Puritans the primary right
was not the right of the individual but the
right of the community to worship and
question as it saw fit. For such rights John
Winthrop left England and Roger Willliams
fled Massachusetts-to form a new Repub-
lic that would worship as it, the New Re-
public, saw fit. Thus the Bill of Right's idea
of rights as the defining core of individual
as opposed to communal choice could only
be seen by the purists of the Puritan tradi-
tion then and today as abominations.
And add to this story all of the other
stories that inform the USA, and what re-
sults is both a reaffirmation of (i)-(iii) of
mitigated multiculturalism, an appreciation
of the USA as a mini-world, and also a
requestioning of the tolerance of (iv) in
mitigated multiculturalism. Why, to re-
peat, the toleration of mitigated
multiculturalism?
8. Fear justifies mitigated
multiculturalism: The justification of miti-
gated multiculturalism rests on the given
that no group of the uneasy us can expect
any other group to respect or welcome its
Primary Truths or to remain silent about
their Primary Truths. We cannot expect a
Bob Jones University or, following Pope
John Paul II and the USA philosopher
Alasdair Macintyre, a Roman Catholic col-
lege or university, to tolerate, let alone wel-
come, all views. But the uneasy we can ex-
pect that in the public arena we tolerate each
other, that we put up with each other, in
order to give each other a vent and thereby
avoid universal war. ~ome what may, we,
whoever we may be, will make ourselves
heard. If we are prevented from making
ourselves heard, what will result is a kind of
war, a willingness to do each other harm-
which the uneasy we agrees must be
avoided. Thus we all must be persuaded
that at least this is available to us, to each
and every one of us, that we can act and
speak out in public arenas-provided that
our acting and speaking are not violent.
Such toleration is the minimum that we can
expect and the maximum that we can de-
mand in a public arena in the USA.
9. Positive and negative toleration:
Mitigated multiculturalism thus distin-
guishes two types of toleration-positive
and negative. On the one hand, positive
toleration is built on some ideal or vision
of how human life should be lived-e.g.,
Berlin's centrality of individual choice, or
John Stuart Mill's idea of unrestricted in-
quiry. On the other hand, negative tolera-
tion is built on no such affirmation of hu-
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man possibility, but on a fear of others and
the horrible consequences that will result if
they are denied their say.
Negative toleration is hardly a positive
ideal, one that each party celebrates, but is
unwelcome in at least four ways. First, it is
unwelcome in that it is justified by fear of
others and what bad things they can and
will do to us if they are prevented from ex-
pressing themselves. Second, it is unwel-
come in that it has force only when the other
has power and is willing to use it. It thus
charges us all to be on our guard against
those who would deny it to us and warns
that we must rely on ourselves to protect
our core ideals. Third, it is unwelcome in
that it represents a failure-either our fail-
ure to make the other see our One Truth,
or, more likely to be said, the other's failure
to accept our One Truth. And finally, it is
unwelcome in that it is not an end in itself,
some ideal orvision to embrace, but a mere
means to an end. It allows us to live, not
together as one, but side by side yet apart,
as we seek to find ways of getting the other
to see. It allows us to carryon war by other
means.
10. Negative toleration sidesteps the
paradoxes of positive toleration: The
negative toleration of mitigated
multiculturalism avoids the four paradoxes
that plagued positive toleration-by not al-
lowing them to arise. It does not allow them
to arise just because it does not view itself
as something good in itself.
First, it sidesteps the paradox of con-
descension by not deigning to tolerate the
other out of any superior ideal but by being
forced to tolerate the other out of fear-a
kind of respect. It slides by the paradox of
commitment by not being committed to
toleration as an ideal, but by being commit-
ted to one's own self-expression. It dodges
the paradox of justification by rejecting
the notion that the justification of tolera-
tion must be in terms of certain ideals-
ideals which it inflicts on others. Fear of
the other is no ideal to be attained but is
brute reality to be addressed. And finally, it
finesses the paradox of teaching by claim-
ing that negative toleration is no superior
view to be taught but rather an inferior po-
sition to be endured.
----------------- -----------------
11. The paradox of mitigated
multiculturalism: Nonetheless, from these
considerations follows mitigated
multiculturalism's own paradox: it is what
we can all agree on and what no one wants.
No one wants it, moreover, not only because
it is unwelcome in the four above-men-
tioned ways, but also because of its resem-
blance to that stark Hobbesian understand-
ing of human motivation and of govern-
ment-where all of us seek to advance our
own self interest merely because it is our
own self-interest, so that we will advance
our own self-interest in whatever way we
can. Hence, if we have the might we have
the right, the reason of self-interest, to do
whatever we will-whether that be lying,
cheating, maiming, or brutalizing others-
to advance our interests. Consequently, al-
most all of us, even those of us who are in
power, take great pains to persuade others
that they are not working just out of self-
interest alone, but rather have other reasons
or ideals to restrain and guide them.
But what these other reasons or ideals
are, why we are not to run rampant over
the interests of others when it is in our self-
interest to do so and we can "get away with
it," and what these reasons themselves en-
tail remain much in question. The sheer
number and force of the reasons as to why
most reject Hobbes as the last word rein-
forces the necessity of mitigated
multiculturalism's negative tolerance. Just
because most cannot agree on why Hobbes
is to be rejected, and just because each com-
peting reason as to why Hobbes is to be re-
jected carries with it profound social con-
sequences, we need a Hobbesian ground-
ing to society with respect to free speech
and human expression to protect ourselves
from those who would surpass Hobbes.
Such a grounding satisfies no one.
12. A more complete and hopeful
mitigated multiculturalism: If we are all
agreed that Hobbes is unsatisfactory and
must be surpassed, might this offer us fur-
ther guidance?
Well, as a start, this agreement that we
want to go beyond the negative tolerance
of mitigated multiculturalism entails a fur-
ther agreement to seek out and explore ways
to go beyond it-even by the uneasy us. For
ifwe are committed to the idea that Hobbe-
sian negative tolerance must be surpassed
and that we cannot surpass Hobbes by forc-
ing our views on others-for that would
only reinforce the grim Hobbesian world-
then what follows is the necessity of us, the
uneasy us, engaging in the hard discussion
of how we can surpass Hobbes. And this
question in turn leads us to ask how the
uneasy we can become a less uneasy we.
Such an exploration of how we can be-
come less uneasy with each other will in-
volve seeking new ways of putting up with
each other that are not out of fear. One tack
I believe it will take is that of questioning
the idea of power. For Hobbes' observation
that we are moved to the spirit of accom-
modation by a respect for the power of the
other remains central. The question to ask
is whether power is merely the capacity to
control, to hurt, and to harm, as we see it
work in Hobbes. We can ask whether power
might also be the capacity to persuade, to
gain empathy and sympathy, to move by
compassion, to reach out to others with
one's humanity, to illuminate the reasons
that lead one to adopt with passion the views
one has, to force others to listen by the logic
of one's language, . . .. Power, in other
words, itself is a much contested notion-
a notion that the uneasy we can perhaps
agree is much in need of redefinition in our
multicultural world, on pain of being re-
duced to Hobbes' world of mutual and uni-
versal distrust.
What follows, then, is a more complete
definition of mitigated multiculturalism-
(i) that we cannot publicly assume a maxi-
mal multiculturalism; that we can expect
that (ii) no view will be publicly regarded as
sacred or closed to fundamental question-
ing, (iii) that all views will be publicly scru-
tinized and challenged, (iv) that critics and
defenders of the various views do no vio-
lence to each other-that they in some way
or another put up with or tolerate each other
out of fear of each other; and, finally, (v)
that (a) this negative toleration is unwel-
come to all and (b) we all seek ways of sur-
passing it-perhaps by imagining notions
of power that go beyond brute force and
even touch on sympathy, respect, compas-
sion, human solidarity.
Such a multiculturalism, mitigated as
it is, may allow us the intellectual frame-
work to build the new world the uneasy we
say we seek. But it will have to be con-
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structed context by context, culture by cul-
ture, country by country. For I suspect that
French Egalitarianism, German Volk and
Blut, English nobility and commoner, In-
dian secularism and sects, ... , will all draw
strikingly different slants than the stories
of multiculturalism made in the USA.
Further, if and when the world gets
smaller, if and when it becomes more and
more clear that we live in the world as we
live in our country, then minimal
multiculturalism might be reconceived as
mitigated. But how to get us, all of us, to
live in the world as we live in our country is
currently beyond our reach. For while we
all may agree that toleration out of fear is
not enough, we do not agree that the world
is our country. We in the world still do not
have to tolerate each other in the way that
we in the USA must tolerate each other.
Perhaps as the world becomes more and
more polluted and the resources of the
world more and more depleted, so that the
powerful of the world can no longer escape
the hardships that most face on a day to
day basis, ... But all of this is another story.
In any case, ideally the public college
uniquely stands as a safe haven and cru-
cible, a sustained experiment in critically
and imaginatively understanding and ex-
pressing power, where many cultures and
visions may interact without doctrinaire
restraint or violence. In this it sets a stan-
dard for all the world to see: it ideally is the
guaranteed arena of unrestricted self-reflec-
tive non-violent inquiry. It is an exciting
place to be. And I am glad to be a part of it.~
Edward James is Professor ofPhilosophy
--------------------' '------------------
VIEWS OF EUROPE
Photographs by Alfred Wolff, Professor ofHistory
An interest il} seeing various lands and peoples is concomitant with studying history. The photographs published on the cover and on these pages were all taken in Europe, a continent that offers an intriguing array ofsights and traditions. People, in varying degrees, are part of the subject matter/composition of the photos. In
a rather compact area-Europe is the smallest of all the continents and it is only a little bit larger than the United
States of America-there is considerable heterogeneity.
VENICE, ITALY. The photograph ofthe gondolier was taken during a Bridgewater State College
Study Tour ofItaly led by Professors John Heller (Art Department) and










The spiffy new uniform
is, I hope, emblematic
ofa grand future
for the Czech Republic.
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WARSATtv, POLAND. A lively festival-quite memorable for those who
witnessed it-was held in 1996 to celebrate the 400th anniversary of
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Many colleges and universitiesin the United States arepaying increased attention
to the study of particular ethnic and
racial groups. The focus of these
studies is to gain an understanding
and appreciation of the contributions
of these groups to our history and
culture. In the case of Professor
Maureen Connelly of the English
Department, it is the Irish Americans
who have become the center of her
teaching, research and community
service.
Professor Connelly has a distin-
guished record of commitment to
advancing knowledge about the Irish-
American experience in the United
States. A faculty member at
Bridgewater since 1983 (after a career
at Boston State College ) Professor
Connelly has taught the Irish litera-
ture course at the college for many
years. Her excitement about Ireland
and the Irish tradition in America is
ever present. Her office is filled with
memorabilia of Irish poets and
novelists from the 1995 Nobel
laureate Seamus Heaney to Professor
Connelly's favorite 19th Century
female writer, Maria Edgeworth.
The passion that Professor
Connelly brings to Irish studies
carries over to her work in the greater
Boston Irish community. Professor
Connelly is a regular contributor to
the Irish Echo, a national newspaper
of Irish-American culture. Her col-
umn, "Celtic Clippings" is an eclectic
look at the Irish-American scene in
New England with columns ranging
from an analysis of Irish President
Mary Robinson to a discussion of an
Irish-American dermatologists' con-
vention in Dublin. Professor Connelly
is also past president of the Eire
Society, which is dedicated to advanc-
ing Irish culture in America. Her most
recent work is with the Irish Famine
Memorial Committee which is seek-
ing to raise $3 million to erect a statue
in Boston to commemorate the Irish
famine of the 1840's and to establish a
living memorial to help famine
victims around the world.
Professor Connelly is encouraged
by the renewed interest in Irish
studies at Bridgewater. In part
because of what she calls the
"Riverdance phenomena", the popu-
larity of the rock group U-2, and the
present peace talks in Northern
Ireland, Professor Connelly finds her
students seeking to explore their
heritage. Professor Connelly is more
than happy to assist students who
want to expand their Irish-American
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horizons. Whenever she can Profes-
sor Connelly does not hesitate to put
in a plug for expanded Irish studies
offerings at the college. With Irish-
Americans the largest of the hyphen-
ated ethnic groups in Massachusetts,
Professor Connelly is convinced that
establishing a program of Irish
studies would be a clear winner.
Because of her interest in Irish
poets and writers Professor Connelly
is anxious to expand her research on
Irish female writers. She believes that
for too long Irish women ofletters like
Maria Edgeworth, and Somerville and
Ross have been ignored and not given
the critical acclaim they deserve.
Professor Connelly intends to travel
to Ireland in 1998 to delve more
deeply into the work of these writers
and develop a new focus to her course
on Irish literature.
When not involved in Irish
literature, Professor Connelly is also
the journalism instructor on campus.
She regularly teaches the journalism
course and advises students on how
they can hone their writing skills to
prepare for careers with a newspaper
or the electronic media. Professor
Connelly has worked in the Fresh-
man skills program which is designed
to strengthen the writing ability of
incoming students. It is this interac-
tion with students in the classroom
and in specialized programs that
energizes Professor Connelly.
But there is always Ireland and
the Irish in America for Professor
Connelly to come back to. Her love
of her Irish heritage serves as a kind
of academic catalyst that has made
her a vital part of the Bridgerwater
faculty and an invaluable resource







M ultidisciplinary programs havegrown rapidly at Bridgewaterduring the past 15 years, and
none more rapidly than Women's Stud-
ies. The first "Introduction to Women's
Studies" course was taught on campus in
1983. Since then, the Program has ex-
panded to include a wide array of courses
drawing from nearly every liberal arts disci-
pline: English, Philosophy, History, Art, So-
ciology, Anthropology, Psychology, Social
Work and Movement Arts. The Program
currently offers an average of eight courses
a semester, for a combined annual enroll-
ment of more than two hundred fifty stu-
dents. In 1988, Women's Studies was offi-
cially approved as a minor. This develop-
ment of Women's Studies at Bridgewater
mirrors the growth of the field on the na-
tionallevel, from 17 programs in 1970 to
over 500 at the present time. Most major
colleges in the U. S. currently offer a
Women's Studies Program.
For many members of the Bridgewater
Women's Studies faculty, the growth of the
field has paralleled their own intellectual and
political development. Sandra Faiman-Silva,
a professor in the Department of Sociology
and Anthropology who is currently serving
a three-year term as Coordinator of the Pro-
gram, recalls that her interest in feminist
issues originated in personal experiences of
the "gender divide." Raising her own three
sons led Prof. Faiman-Silva to think seri-
ously about the ways in which gender is
constructed in society. At the same time,
gender issues were being raised in her own
academic discipline, Anthropology, where
men had traditionally done most of the re-
search, writing and teaching, and women
had generally been excluded from the dis-
cussion.
Prof. Kim MacInnis, who also teaches
in the Department ofSociology and Anthro-
pology, traces her early interest in feminist
issues to her childhood years in a traditional
fishing village in Nova Scotia. "From a very
young age," Prof. MacInnis reports, "I was
uncomfortable with the way women were
and are treated." Philosophy professor
Francine Quaglio's interest in feminist is-
sues developed during her student years:
"the political and cultural climate of the
years of my undergraduate and graduate
study," she obset:Ves, "shaped questions for
me, evoked insights about many things, in-
cluding the issue of gender." Prof. Quaglio
began to read widely in feminist literature
and "my thought and my commitments
were transformed in the process."
English professors Evelyn Pezzulich
and Lois Poule also became interested in
Women's Studies as a result of their experi-
ences as students. Their college and gradu-
ate school faculties included very few
women, and very few female authors were
deemed worthy ofserious study. "Doing my
graduate work at Indiana in the '60's," Prof.
Poule recalls, "the only women writers I
studied were Anne Bradstreet and Mary
Rowlandson." For Prof. Poule, a transform-
ing moment occurred in 1972, her third
year of teaching at Bridgewater. At the end
of an American literature class, a student
approached her, asking "How come you
don't have any women writers on your syl-
labus?" What seemed at the time an irritat-
ing question stimulated Prof. Poule to dis-
cover and teach the work of many neglected
women writers: the question led to "great
summers in libraries" reading the fifty books
of Edith Wharton and exploring the writ-
ings ofWilla Cather, Gertrude Stein, Carson
McCullers, Margaret Atwood, Toni
Morrison and many others. Prof. Poule rec-
ollects her sense, in the early years of teach-
ing Women's Studies, that these classes
were ftIling an important gap in her stu-
dents' academic experience. Women stu-
dents, she notes,"felt repressed in other
classes," due to the relative scarcity of fe-
male teachers and the lack of female repre-
sentation in the subject matter. During the
early years, one young woman reported that
the only one of her courses in which women
were included in a major way was Abnor-
mal Psychology!
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Prof. Pezzulich used a sabbatical leave
to "re-educate myself in the field ofwomen's
literature" and to gather material for the
course she is currently teaching, Women
Writers to 1900. She observes that the field
ofWomen's Studies has changed a good deal
since the "consciousness-raising" days of
the 1970's. For one thing, in the early years
Women's Studies focused heavily on white
middle class women with very little aware-
ness of the exclusion of minority women.
In addition, Prof. Pezzulich notes, the is-
sues have become more complex over time.
"The dream of work and family has proved
to be a nightmare for many women with
uninteresting jobs. Even for women who
love their work, there is conflict and guilt
over how to juggle roles and, recently, seri-
ous concern about what is happening to
children in this country."
"Introduction to Women's Studies,"
which is currently taught by Prof. Quaglio,
exposes students to a wide variety of femi-
nist ideas and writings. The texts range from
the classic work of feminist pioneers like the
French existentialist Simone de Beauvoir,
whose influential book The Second Sex ap-
peared in 1949, to articles and essays pub-
lished in the 1990's. An excerpt from Su-
san Faludi's book Backlash documents re-
cent attacks on the feminist movement and
discusses instances of negative propaganda
and misinformation. Legal scholar Patricia
Williams writes about the persistence of
prejudice against women and minorities.
Ruth Hubbard, one ofa number of feminist
biologists who have continued to question
Freud's influential statement that "Biology
is destiny," examines the social and politi-
cal assumptions of biology and genetics in
particular. Hubbard criticizes the exagger-
ated emphasis that modern genetics places
on the gene as a determiner of traits and
argues that equal attention must be paid to
the contexts in which genes operate. An-
other of Prof. Quaglio's selections, Katha
Pollitt's essay "Marooned on Gilligan's Is-
land," tackles the age-old question of
whether or not women are essentially dif-
ferent from men. Pollitt lays out the terms
of the modern debate between proponents
of "difference feminism" and "equality femi-
nism." The idea that women are more nur-
turing, compassionate, intuitive and rela-
tional whereas men are more ambitious, as-
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sertive and interested in power has a long
history, as Politt points out, and "is perpetu-
ally being rediscovered, dressed in fashion-
able clothes and presented, despite its an-
tiquity, as a radical new idea." Educational
psychologist Carol Gilligan endorses this
distinction, having concluded.from her re-
search that men and women use different
criteria for making moral decisions: women
employ an "ethic of care," men an "ethic of
rights." Pollitt, however, claims that gender
differences are not universal features of
males and females but rather a matter of
culture, a result of the economic and social
positions men and woman hold.
Outsiders sometimes accuse Women's
Studies of being anti-male, but this is a
misconception. "We are not doing male-
bashing," says Prof. Faiman-Silva. "We are
not blaming individuals. Our focus is on
analyzing and de-mystifying a system which
works to privilege some people and oppress
others. Our goal is to help students under-
stand how our culture constructs feminin-
ity and masculinity and to show how deeply
embedded those constructions are." Prof.
Faiman-Silva cites the phrase 'the personal
is political,' one of the early feminist slo-
gans. "We want to show students that their
personal lives reflect political and social re-
alities."
Women's International League for Peace and
Freedom, the oldest women's organization
continuously in existence. Each spring, the
Women's Studies Program hosts a distin-
guished lecture series. Speakers have in-
cluded sociologist Dessima Williams of
Brandeis University, biologist Anne Fausto-
Sterling of Brown University, and political
scientist Martha Ackelsberg of Smith Col-
lege. In addition, the Program has recently
sponsored presentations by Bridgewater
poet Faye George and African-American
male feminist Bill Brown.
Looking to the future, the Women's
Studies faculty are in the process of review-
ing the courses currently included in the
minor. Some would like to see a major in
Women's Studies. Others propose to
broaden the Program to include Gender
Studies. On a more practical level, the Pro-
gram has no permanent office space. Pro-
fessor Faiman-Silva would like to see an of-
fice that would provide a home base for
Women's Studies students and support
personnel. She is also lobbying for a new,
full-time faculty position.
Several graduates of the Women's Stud-
ies Program have gone on to advanced aca-
demic work in the field. Maureen Lagasse,
who received her Bridgewater degree in the
spring of 1996, is a graduate student in
Women's Studies and English at the Uni-
versity of Virgina; she also works as a Writ-
ing Center tutor. Darlene Chase, a 1992
graduate, has completed Master's degrees
in both English and Women's Studies at
Eastern Michigan University.
Other Women's Studies graduates have
chosen careers outside academia which
enable them to act on their feminist beliefs.
After graduating from Bridgewater in 1992,
Anne Marie Fitzgerald was hired by The
Feminist Majority, a grass-roots organiza-
tion which supports feminist projects. She
was subsequently employed as a fund-raiser
for other women's organizations, including
Planned Parenthood and the National Breast
Cancer Coalition. Ms. Fitzgerald is currently
Director of Development for Dance Um-
brella, a non-profit organization which
brings modem and culturally diverse dance
groups, which include many progressive
women artists, to Boston from all over the
world. Evaluating her college experience,
Ms.Fitzgerald recently observed that her
Women's Studies courses were the most
important part of her education at
Bridgewater. "Women's Studies," she ex-
plained, "gave me a whole new lens for see-
ing the world and the role I play in it." ~
Prof. MacInnis, who is currently teach-
ing the Feminist Theory course, agrees.
"Males need to be enlightened about how
gender roles control most of our behaviors,"
she says. "I make a point of discussing male
society, or patriarchy, at large, to explain
injustices." In addition, MacInnis notes,
men can be feminists; in fact, she often as-
signs books and articles by male theorists
in her Women's Studies classes.
In addition to classroom activities, the
Program maintains connections with other
Women's Studies programs in southeastern
Massachusetts. Women's Studies faculty
and coordinators of Women's Centers from
neighboring campuses including U Mass
Boston, U Mass Dartmouth and Wheaton
College were invited to a fall, 1996 work-
shop, which formulated plans to develop a
regional Women's Studies network. Another
fall, 1996 project was sponsorship ofa work-
shop which featured representatives of the
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Epidemics in America: The Good,
the Bad, and the Immigrant
Patricia Fanning
I n his work No Star Is Lost, JamesT. Farrell creates a telling episode of epi-demic disease in Chicago in the early
20th century. The children of the O'Neill
family all have come down with diphtheria,
the public health officials have been called
and the children are taken away to the Mu-
nicipal Contagious Disease Hospital. As Jim
O'Neill, the father of the children, arrives
home, he is disturbed by two things. First,
his children are transported to the hospital
in a police wagon and, second, a large quar-
antine sign is nailed to his door. He feels
shame and guilt.
Jim looked at the red sign tacked to
his front door, and read the large black let-
tering: DIPHTHERIA They were quaran-
tined as if they were lepers. The whole world
was told by that red sign to stay away from
them. (624)
Jim's eldest son, Bill, delirious from fe-
ver, tries to run away, fearing that he will be
punished although, as he puts it, "I ain't
done nothing" (623).
With these passages, Farrell captures
the social construction of epidemic disease
in America, characterized as it is by a curi-
ous combination ofillness, blame, and guilt.
As early as 1794 Dr. Benjamin Rush ob-
served, "Loathsome and dangerous diseases
have been considered by all nations as of
foreign extraction." Certainly this was the
case in America where, by the late 18th cen-
tury, colonists had internalized the notion
that the American continent was a virginal
territory, free of corruption and disease.
Thus, when illness struck, people
looked elsewhere for a cause and found it in
the immigrant populations. Historian Alan
Kraut, in his work, Silent Travelers, con-
firms that, in the United States, "There is a
fear of contamination from the foreign-
born"(3). This fear is heightened in the in-
stance of epidemic disease when such
medicalized nativism can result in the stig-
matization ofentire ethnic groups. Haitian,
French, German, Asian, Italian,
and Irish immigrants have each
in their turn been blamed for
outbreaks of deadly epidemics,
ranging from yellow fever to
cholera, bubonic plague, polio,
diphtheria, influenza, and AIDS.
An epidemic is, after
all, not merely a medical occur-
rence; it is a truly frightful expe-
rience, which challenges
people's sense of well-being.
The essential arbitrariness ofan
epidemic forces people to ex-
plain the occurrence in order to
quell their panic. Consequently,
outbreaks of epidemic disease
are usually characterized first, by
denial, an unwillingness to rec-
ognize the disease, and second,
by assigning blame. Blame
makes the disease appear less
random and its victims more
identifiable and culpable.
People, for one reason or an-
other, "deserve" the disease:
they have done something wrong; they
have brought it on themselves; they are be-
ing punished by God.
By the time the cholera epidemic of
1832 swept across the United States, inhab-
itants had no difficulty in pointing out that
the Irish, who were the primary sufferers,
deserved their fate. Alan Kraut explains,
"Living in run-down shanties and ten-
ements, Irish Immigrants felled during the
1832 cholera epidemics were believed by
many of the native-born to have died of in-
dividual vices typical of their group, a di-
vinely determined punishment ..." (33)
The vices, in this particular instance,
were intemperance, lack ofcleanliness, and
Catholicism. Even those who did not ad-
here to the direct association of vice with
disease, often felt that the lifestyle of the Irish
was an inadvertent violation of natural law
and, hence, punishable by God.
Charles Rosenberg, in his study, The
Cholera Years, agrees. The link between
cholera and the Irish was an immediate and
immutable one. It became the subject of
church sermons, newspaper diatribes, and
public sentiment. Anti-Irish biases hard-
ened amid cries for immigration restric-
tion and quarantine. Such local, state, and
federal actions complete the pattern of so-
cial reaction to epidemics. A society's re-
sponse to an epidemic usually is itself char-
acterized by moral and social prejudice and
often results in regulations aimed at in-
creased surveillance and control of the "of-
fending" victims. These "other" people,
who are, after all, "contagious," are thus
dehumanized and segregated further from
the larger community. .
The Irish were not the only immigrant
group labeled as carriers of epidemic dis-
ease, however. Beginning in the 1870s the
Chinese population in California was
blamed for the presence ofvarious diseases
culminating in 1900 when Chinese immi-
grants were considered the cause ofan out-
break ofbubonic plague. Later, in 1916, Ital-
ian immigrants in New York and other east
coast cities were identified as the source of
a polio epidemic. As was the case with the
Irish, societal reaction was harsh. This time
they included exclusion laws, a Naturaliza-
tion Act which made Chinese immigrants
ineligible for citizenship, and calls for far
more restrictive immigration laws and de-
portations of Italians and other eastern Eu-
ropeans. Clearly, Americans had come to
equate disease with foreigners and, in an
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attempt to eradicate the first, they sought
to blame, restrict, and exclude the second.
But, as historian Alan Kraut argues, "for-
malizing exclusion and restriction served as
a self-fulfilling prophecy, codifying the con-
nection between immigrant and illness"
(30).
N, studies have indicated, the lower the
socioeconomic status of a group within a
community, the higher their morbid-
ity and mortality rates. Marginal
groups work and live in more hazard-
ous environments than mainstream
communities; they are less knowl-
edgeable about disease, and have less
access to medical care. In addition,
the higher the degree of ethnic exclu-
sivity, the greater the distrust of out-
side medical authority. In essence, as
researcher Edward Suchman put it,
"social isolation seems to breed
'medical' isolation" (330).
This pattern was confirmed by
my own dissertation study of the
1918 influenza epidemic in the town of
Norwood, Massachusetts. I chose this sub-
ject because my paternal grandmother died
in the epidemic, at the age of 38, leaving a
husband and five children. It was a piece of
family history, in fact, the only family story
ever told about her. N, Ibegan my research,
I found that the 1918 pandemic was the
worst epidemic in modem history, killing
between 20 and 30 million world-wide
within a year. Yet there was no extensive
literature on this epidemic, no memorial to
its scope and size, although conservative
estimates place the number ofdeaths in the
United States between 500 and 600 thou-
sand. Here, for example, is a characteristic
description of the pandemic:
"Despite being the largest epidemic in
history, it had little long-term effect, be-
cause, ... the influenza epidemic was rela-
tively short-lived and the population losses
were rapidly replaced." (Swenson 1988:186)
Surely there was more to the story;
mothers, fathers, brothers, sisters, children,
and spouses are never "rapidly replaced." I
was puzzled by this characterization until I
continued my research and found that the
populations within American society which
were most severely affected during the 1918
epidemic were young adult, lower-class, and
foreign-born; those groups most ostracized
and isolated from the social mainstream.
Norwood's victims correlated perfectly
with these general statistics: the vast ma-
jority were between 20 and 40 years of age,
almost all were lower-class, and 75% were
foreign born (This in a town where only 30%
of the population was foreign born).
Further study indicated that once it be-
came apparent it was Norwood's immigrant
laborers who were dying, the official re-
sponse was quick and sharp. The Commit-
tee on Public Safety, a group formed months
"Old Comer House" -
Norwood's first health care center
earlier to monitor the activities of presumed
political subversives, was placed in charge
of the town's relief efforts. Such a step im-
mediately equated illness with undesirable
political activity. And, the response itselfwas
far more military than medical.
Immigrant neighborhoods, and only
immigrant neighborhoods, were canvassed
and searched. The sick were transported,
sometimes against their will, to an emer-
gency hospital where they were denied visi-
tors. N, a consequence, uncertainty and fear
increased. Undoubtedly expecting official
sanctions or retribution, many failed to re-
port illness and even deaths. Newspaper re-
ports suggested that unsanitary living con-
ditions, personal hygiene, and lack of as-
similation were the causes of the epidemic.
New public health regulations and public
assembly restrictions aimed at the immi-
grant populations were instituted. Even in
death, the immigrants were ostracized, bur-
ied on the perimeter of the cemetery, often
in unmarked graves. Under this onslaught,
immigrants could only keep their silence
and hope to remain invisible.
Seventy-five years later, however, some
still remembered the sting of prejudice.
One resident recollected her neighbor re-
peatedly tearing a quarantine sign off of his
door until he was threatened with arrest.
Another, a child at the time, recalled:
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"I remember [they] came up to the
house with a great big white sign and on
the sign it said INFLUENZA in red letters.
And they nailed it to the door. I'll never for-
get it. .. .It was as if, I don't know, we'd done
something wrong. We'd done something
wrong and we were being punished."
Following the epidemic, political mis-
trust, ethnic prejudice, and the fear of dis-
ease combined to produce axenopho-
bic panic. Strong feelings led to the
establishment ofmore encompassing
public health guidelines and, in
Norwood and across the United
States, instigated calls for immediate
assimilation or deportation. In effect,
the medical epidemic helped to jus-
tify a political climate which culmi-
nated in the infamous Palmer Raids
of January, 1920.
It is time to admit that pre-exist-
ing prejudice and inequality are far
more important to the trajectory of
epidemic disease than previously ac-
knowledged. For groups that are already
marginalized, the stigma of disease guar-
antees their continued ostracism from the
cultural mainstream. "Different" becomes
synonymous with "dangerous" and "dis-
eased." These implications ofblame did not
go unheeded in the immigrant community
of Norwood or in Farrell's Chicago. Illness
was hidden, something to be ashamed of.
And shame is central to sociologist Erving
Goffman's concept of stigma. Victims of
stigmatization often internalize the notion
of "a spoiled identity." Such was the case
with immignmts who came to recognize
themselves as the "contagious other." In
this context, illness, and epidemic disease
in particular, foster guilt and shame on the
part of the victims. They, too, come to blame
themselves for their disease.
Finally, then, the combination of dis-
ease, blame, guilt and shame results in a
scenario much like the one Farrell depicts.
Social institutions of public health become
judgemental and callous as sick children
are carted off in a police wagon, equating
illness with crime. And, within the immi-
grant family, blame is internalized as guilt,
causing small boys to cry out in fear ofpun-
ishment and grown men to feel shame when
they read a quarantine sign. ~







Ben Franklin loved Paris for its in-tellectual excitement and sophis-tication. Thomas Jefferson ad-
mired the city's architecture, painting and
music, but was shocked by the Parisians'
sexual behavior. Mark Twain, a century
later, found Paris "enchanting." Henry
James liked the sense of freedom, the fact
that "here one can arrange one's life ex-
actly as one pleases." For Ernest
Hemingway, Paris was "a movable feast"
and a city where you could live well no
matter how poor you were. For two cen-
turies, Americans have been discovering
that Paris is charming, stimulating, liber-
ating, shocking - very different from
home.
I first visited Paris as a college stu-
dent in the 1960's, with many of these
ideas and associations in mind. My friend
and I found a hotel in the Latin Quarter
which featured a long climb up creaky
stairs and lights that always switched off
just before we had reached our floor. The
beds were small and lumpy, with leaden
jellyrolls in place of pillows. We didn't
know what the bidet was, but found it
handy for washing our drip-dry clothes.
The toilet was down the hall, and the ho-
tel had only one bathtub, which had to be
reserved a few days in advance and, of
course, cost extra. All of this we found
charming. Baguettes and croissants were
then a delicious novelty, unknown in the
U.S., and French cheeses were a revela-
tion to girls who had been raised on
Velveeta. We always carried the popular
1960's student guidebook, Europe on Five
DollarsADay, which then represented an
achievable goal.
Our expectations of Paris were colored
by its legendary association with art, so-
phistication and romance. We had stud-
ied Paris in the 1920's, when writers like
Hemingway, F. Scott Fitzgerald, Ezra
Pound and James Joyce, attracted by the
atmosphere of freedom and artistic excite-
ment, abandoned their English-speaking
homelands. At th"e same time, leading Eu-
ropean painters and composers such as
Cezanne, Matisse, Picasso and Stravinsky
came to live in Paris. Gertrude Stein, an
American expatriate whose Paris apart-
ment became a meeting place for artists
and writers, explained rather condescend-
ingly that Americans "came to Paris a
great many of them to paint pictures and
naturally they could not do that at home,
or write...they could be dentists at home."
Nor could their writings be published at
home: during the 1920's, English-lan-
guage magazines in Paris published ex-
perimental fiction which was banned in
England and the U.S. on the grounds of
obscenity. Joyce's novel Ulysses, published
in Paris in 1922, could not appear in print
in the U. S. until 1934. Novels by Henry
Miller and D. H. Lawrence, banned in the
U.S. until the 1960's, were also printed in
Paris. In fact, a few years before our trip,
college friends travelling abroad had
smuggled copies of Tropic ofCancer and
Lady Chatterley's Lover past U.S. Cus-
toms in plain brown wrappers.
p.Jmerican films of the 1950's helpedto form our idea of Paris. An Ameri-
an in Paris (1951) starred Gene
Kelly as an aspiring painter who lives in a
garret (which fortunately has a splendid
view over the rooftops of the city), drinks
wine in picturesque cafes, displays his
paintings in the streets of Montmartre -
and falls in love. Several years later, Gigi
(1958) evoked a different milieu, that of
Belle Epoque Paris. Instead of starving
artists, the characters in Gigi are aristo-
crats who wear elegant clothes, drink
champagne, dine at Maxim's, ride through
24
the Bois de Boulogne - and fall in love.
As recent a film as Woody Allen's Every-
one Says I Love You (1996) playfully
adapts this tradition. The Julia Roberts
character finds Woody's romantic Paris
apartment, which appears to be situated
across the street from the Sacre Coeur
Basilica, a fulfillment of her dream fan-
tasy. In the closing scene of the film, Allen
and Goldie Hawn dance Fred Astaire and
Ginger Rogers-style along the banks of the
Seine - the busy modem highway above
hidden from view.
But, for today's tourists, the busy
modem highway is a significant presence
and the real Paris is far removed from the
Paris of legend. I have returned several
times over the past 30 years, most recently
during the summer of 1997, and with each
visit the artistic and romantic Paris seems
less evident and the modem one more so.
Congested roads, high-rise office build-
ings, crowded sidewalks - today's Paris
is a lot like every other big, modem city.
Last fall, for the first time, air pollution
levels got so dangerously high that au-
thorities were forced to order half the cars
- those with even-numbered plates -
off the road for a day and to recommend
that children and elderly people stay in-
doors.
Visiting Paris in the 1990's means
being in the company of millions of other
people who are also visiting Paris. The
population of France doubles during the
tourist season; which explains why almost
everybody seems to be carrying a map and
a camera. Swarms of tourists descend
daily from tour buses to see and photo-
graph Notre Dame Cathedral and the Cha-
teau ofVersailles. They mingle with thou-
sands of young people equipped with
backpacks and water bottles and having
the slightly unkempt look that suggests
nights spent in youth hostels.
Paradoxically, just as more Americans
are visiting and living in Paris than ever
before, Paris itself has become more like
America. Early predictions that the sophis-
ticated French would scorn the "Big Mac"
proved to be wrong, and MacDonald's and
other American-style fast-food stores are
a well-established feature of the landscape.
_______________----J '----- _
On the outskirts of Paris, Eurodisney, af-
ter a shaky start, is apparently as success-
ful as its American parent parks; presum-
ably the employees have learned to smile
and say "'Ava nice day." The elegant
Trianon Palace Hatel, where the Treaty of
Versailles ending World War I was signed,
is now part of the Westin chain, and
Westins and Marriotts have prolif-
erated, replacing many of the small
hotels. "Buvez Coca-cola" signs are
ubiquitous, as are waiters clad in
"Coca-cola" and "Lipton's Fun
Tea" shirts. Several spacious
Haagen Dazs Ice Cream shops have
opened in Paris, and appear to be
doing well. Backwards baseball
caps and baggy pants are as com-
mon as on the streets of Boston.
Yet beneath the surface ofAmericanization, signifi-cant aspects of the French
way of life remain constant. Pub-
lic spaces are kept clean and attrac-
tive and decorated with fresh flow-
ers. Each morning, legions of
street cleaners dressed in bright
green uniforms wield fluorescent
green brooms through the streets
of Paris, followed by large trucks
with high-pressure hoses. As a re-
sult, the streets are virtually free of
litter, empty beer bottles and food
wrappers. Historic buildings and
monuments are periodically
scrubbed and even private land-
lords are obliged by law to clean
their facades every twenty years.
French character is also a con-
stant. Americans notice the Pari-
sians' independent streak, dis-
played most publically in their
dedication to automotive rights
and their parking behavior. Any un-
occupied space, whether in the
street or on the sidewalk, is considered to
be a legitimate parking spot.
"Is this legal?" I once asked, as a
French friend eased his Renault over the
curb and onto the sidewalk and deftly
squeezed it between two other cars.
"Legal?" His shrug indicated that the
word itself was problematic. "You buy a
car, you pay taxes to the state, you pay for
a license - therefore you are entitled to a
parking space."
His logic seemed irrefutable, perhaps
the kind of thinking Charles de Gaulle had
in mind when he made his famous remark
about the impossibility of governing a
country that produces two hundred forty-
six kinds of cheese.
The lowest point of my most recent
visit to Paris came when my wallet was
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stolen in the metro. Itwas a classic dumb-
tourist scenario: I had bought my ticket
and turned to put the wallet back in my
bag when some English-speaking tourists
asked for directions. We consulted the
map, discussed the best route - and
when I finally looked down into my still-
open bag, the wallet was gone. For-
tunately, I had been carrying only
a small amount of cash, but the
wallet did contain credit cards and
items (driver's license,
Bridgewater I. D.) which, although
useless to the thief, would be te-
dious and time-consuming to re-
place.
At the local Prefecture, the po-
lice officer who filled out the crime
report ("Vol D'un Porte-monnaie
Dans Le Sac AMain" - theft of a
wallet in a handbag) advised me
that there were a great many pick-
pockets in Paris and that large
numbers of them hung around
metro stations on the lookout for
confused tourists like me. I related
the details of the crime, signed the
report, and assumed that was the
end of it.
But - surprise! The next day
my phone rang. The janitor of an
apartment building had seen my
wallet in the trash, picked it up,
found a Parisian friend's phone
number in it and called. The cash
was gone,' of course, but every-
thing else, including the credit
cards, was untouched. When I re-
lated this story, which seemed to
me, as a Bostonian and former
New Yorker, rather amazing, my
Parisian friends were not surprised.
To them it seemed quite "normal"
that the wallet had been returned:
"This often happens."
The legendary Paris - free, ar-
tistic, romantic, sophisticated - may
have all but disappeared, but the city









Lately I've been wondering about theAmerican faith in the value of cooperative work. Like anyone else
who grew up in this country, I remem-
ber lots of lessons during my childhood
about how much more we can accomplish
if we have help. For example, I think at
least a dozen films have made the point
via a bam-raising scene in which neigh-
bors from farms all over the county are
seen marching purposefully over hills and
down country roads, hammers and saws
at the ready, to "help out a neighbor." I
loved how the whole job took only a few
minutes during which everyone sang, en-
gaged in lots of
good-natured josh-
ing' and afterward
had a big picnic






taught us how im-
portant it is to work
together. It's more
fun and we get
more done. In ad-





in our adult lives. Friends in private in-
dustry tell me their time is typically split
among numbers ofgroups that have been
"tasked" with specific jobs. Managers have
available seemingly endless varieties of
seminars and workshops to help train their
staffs members to work more efficiently
together. And cooperative learning is a hot
new trend in the education field. The be-
lief here is that ifworking together is more
efficient and effective, then learning to-
gether should be as well.
So, what makes me wonder about the
wisdom ofall this working-together stuff?
It's not that I'm an isolate, a go-it-alone
curmudgeon who thinks that people who
need help getting things done are weak-
lings and work-group wooses. No, I have
experienced the joys of working with oth-
ers. I know that my brother's garage was
cleaned much faster than it would have
been if he had cleaned it alone. I know
that the leaves at our house were pulled
from places I never would have bothered
with if Jeanne had not been raking by my
side. I am certain that there are ideas in
much of my written work that I would
never have imagined without my co-au-
thors. And I'll even concede that there
are jobs that, left to my own devices, would
never have been done at all. Thank good-
ness someone else was aware that our bam
needed raising. We got it done in no time.
No, my question about the value of co-
operative work comes from a suspicion
26
that its reputation for efficiency is not
pure.
Think of the times you have seen a
number of people working together on a
project. Haven't you always seen at least
one unusually relaxed person, and usu-
ally several? These are the people who,
while others are busily working at some
part of the task at hand, are taking the
opportunity to relax against a door-jamb
or in conversation with some other group
member. In some cases the loafing takes
the form of "supervision" which often
looks suspiciously like watching other
people work. I don't think there is any-
thing wrong with loafing. I'm pretty good
at it myself, and I think a certain amount
of not doing what you're supposed to be
doing is an intensely human and sane
thing. Also, I'm not trying to question
the value of work groups on the grounds
that some people are lazy (though some
are), but because they are not the para-
gons of efficiency that some descriptions
of them would suggest. Work groups are
less than perfectly efficient because loaf-
ing is actually an inevitable consequence
of having people work together. Consider
some evidence from a classic study on the
subject that working in groups may actu-
ally reduce the efficiency of individuals
compared with working alone.
In 1979 the social psychologist Bibb
Latane and some colleagues did a series
of experiments in which they measured
the work output
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less than you would alone.
A second explanation of social loaf-
ing is that group work settings allow
people to diffuse responsibility. Working
alone you are clearly responsible for your
work, but in a group you can get "lost in
the crowd" in terms of work output. The
loss of work efficiency is made up for by
the apparent increase in work that the
group accomplishes as a whole. Bigger
groups make more noise than individuals
or smaller groups, enforcing belief in the
efficiency of group effort. Members of
groups actually feel
they accomplish more
than they would alone
(in a sense they do), but
not when measured as
individual effort. So,
when you hear the say-
ing "many hands make
light the work," take it
in its full meaning.
Working in a group,
each members actually
works less. Certainly





together other than in-
creased work as mea-
sured by the output of
each individual. For ex-
ample, it is likely that
people who work in
groups feel they are
very productive. They must also get a
strong, if somewhat inflated, sense of the
value of cooperation. Work should be en-
joyable, and the feeling that you are
doing well and dealing well with others is
vauluable in its own right. But we need
to recognize that the benefits of working
together are not limitless and that people
do not, in fact, work more efficiently in
social settings than they do when alone.
Of course, it may be that when I am left to
myself I tend to do nothing, but while
working with others I might do at least a












the work of the group was more efficient
than the work of individuals. That is, as
groups increased in size, the total amount
of work done increased. Subjects in the
study who worked in pairs made more
noise than either could alone, and groups
of four and six made more noise yet. But
the increases in noise making did not in-
crease in proportion to the increase in
group size. Why not?
The researchers attributed the ten-
dency ofwork output to be lower in groups
to a phenomenon they called social loaf-
ing and began to suspect that its origins
lay in the fact that the total work output
of groups is greater than that of individu-
als alone. When you work alone you are
clearly responsible for the work done. Not
only can the output be attributed clearly
to you alone, but the credit is yours as well.
When asked to work in a group, you may
question how much work each other per-
son will do, and how much credit or blame
you can expect for your effort level. Since
the work of a group is measured collec-
tively, systems of individual reward are not
in effect. So, social loafing my be the re-
sult of your expectation that you will not
be rewarded in proportion to your work.
In anticipation of this, you simply work
clapping and cheering. It was chosen as
the form of work to measure because it
was found to be relatively tiring in a short
period of time (try clapping a cheering as
loudly as you can for more than a few sec-
onds), because it is a behavior that com-
monly occurs in groups and because it is
easy to measure accurately with instru-
ments.
The experimenters put the subjects
of the study in a soundproofed room and
asked them to clap and cheer as loudly as
they could for five seconds. By measur-
ing each subject's work
level when alone, a
baseline was established
for comparing his per-
formance in groups of
two, four and six mem-
bers. The results were
extremely consistent
over a series of trials,
and should be ex-
tremely surprising to
fans of the efficiency of
work groups. As the
group size increased,
the work output per
group member de-
creased significantly.
When measured as lone
individuals, subjects in
the study averaged 3.7
dynes per cm (a mea-
sure of sound volume).
Working in pairs, the
average noise figure per
subject dropped by 30
percent to 2.6 dynes per cm. In groups of
four, the noise figure per subject (1.8 dynes
per cm ) was only half the figure for indi-
vidual efforts. And in groups of six the
noise figure per subject (1.5 dynes per cm
)was 40 percent as efficient as when work-
ing alone. (The data showing the relation-
ship between group size and work output
are shown graphically in the figure at left.)
What happened to the increased effi-
ciency that working together was sup-
posed to provide? The study found just
the opposite. Working in groups consis-
tently decreased the work output of each
member. In fact, the larger the work
group, the greater the reduction in effi-




THE GREAT NORTH WOODS:
LOVELY, DARK, AND DEEP
Charles F. Angell
1. Parker Huber,
A Guide to Thoreau's Maine
(Appalachian Mountain Club, 1981)
Bernd Heinrich,
A Year in the Maine Woods
(Addison-Wesley, 1994)
Helen Hamlin, Nine Mile Bridge:
Three Years in the Maine Woods
(Down East Books, 1973)
John Gould, Maine's Golden
Road: A Memoir
(w. W. Norton, 1995)
Cross the Piscataquis Bridge and.head up the turnpike and shortly'those from away' will read the
sign proclaiming 'Maine: the Way Life
Should Be.' So many vacationers believe
the slogan that they'll stand before the L.
L. Bean book racks wondering just what
photo essay, memoir, or collection of
Maine tales and lobster recipes they
should carry home as a memento of their
holiday in what is arguably one of
America's most scenic states. Most, I sus-
pect, opt for the picture collections of Bar
Harbor or coastal lighthouses since, for
those who venture beyond the Freeport
outlet stores, those are the usual destina-
tions. Yet, despite the lobster emblazoned
on the license plate, Maine remains the
'pine tree state' where away from the pic-
turesque coast can be found over a million
acres of the Great North Woods, still one
of America's remotest wilderness areas.
Henry David Thoreau understood the
fascination of this wilderness and tells us
that he "started on my third excursion to
the Maine woods on Monday, June 20,
1857." Though the Bean book counter
offers a number of books on the Maine wil-
derness, some of which will provide the
subject for this review, those who wish to
undertake a literary excursion into this
forest should begin with Thoreau, who
with his friend Edward Hoar and
Penobscot guide Joe Polis entered the
Allagash region by way of Greenville and
Moosehead Lake and returned to Old Town
and Bangor on the East Branch. Thoreau
experienced what any canoeist today en-
counters on the big lakes. "We rarely
crossed even a bay directly, from point to
point, when there was wind," he writes,
"but made a slight curve, corresponding
somewhat to the shore, that we might
sooner reach it if the wind increased."
Good advice then, good advice now, and,
indeed "The Allegash and the East
Branch" finds Thoreau observing the plant
and wildlife, terrain, and lake conditions
during the course of his trip and offering
instruction on how to exist in this wilder-
ness. He grows increasingly fascinated
with his Indian guide Joe Polis, wonder-
ing how he manages to navigate the for-
est without recourse to maps and com-
pass. "It appeared as if the sources of in-
formation were so various that he [Polis]
did not give a distinct, conscious atten-
tion to anyone, and so could not readily
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refer to any when questioned about it, but
he found his way very much as an animal
does. Perhaps what is commonly called in-
stinct in the animal, in this case is merely
a sharpened and educated sense....Not
having experienced the need of the other
sort of knowledge, all labeled and ar-
ranged, he has not acquired it." Thoreau's
awareness ofwhat we would call 'multiple
intelligences' leads him to study Polis-
as he had studied Alek Therien in
Walden-to assimilate his ways ofperceiv-
ing and understanding. The high point of
Thoreau's trip comes when Polis chal-
lenges him to race along the portage
around Whetstone Falls, a race Thoreau
wins. Graciously, Thoreau attributes his
victory to his carrying the camping gear,
not the canoe which Polis had had to take
great care not to damage.
J. Parker Huber's The Wildest Coun-
try: A Guide to Thoreau's Maine, pub-
lished by the Appalachian Mountain Club,
provides a detailed gUidebook to Thoreau's
three sojourns into the northern wilder-
ness. Using photographs, line drawings
and detailed maps, Huber explains and il-
lustrates where Thoreau went and what
he encountered. Readers ofThoreau, per-
haps confused by his use Indian names
for lakes and landmarks no longer em-
ployed on USGS topos, will find Huber
helpful, especially in planning a trip that
follows Thoreau's route. Huber also fills
in the history, before and since Thoreau,
of the ~rea he traveled through. He notes
L- _
-------------~
that, judging from the distance traveled,
Thoreau's race with Polis probably oc-
curred at today's Grindstone Falls. The
race, he says, was "one of those rare mo-
ments in Thoreau's life when he ran...and
won."
Others have been led to duplicate
Thoreau's experience, particularly his year
spent at Walden Pond, by retreating to the
Maine woods for an extended period.
Bernd Heinrich's A Year in the Maine
Woods presents in detail his seclusion at
Adams Hill in western Maine. Heinrich, a
zoologist at the University of Vermont,
tells his readers that "for the past twenty-
five years I've been teaching at a univer-
sity, which means what I also do is fill out
forms, read memos, and sit in meetings.
Sometimes I apply for grants, and some-
times Iwrite papers, but what I really want
to do.. .is to be out in the woods." Like
Thoreau, tired of labeling and arranging,
Heinrich desires to explore another intel-
ligence. His companion is Jack, a fledg-
ling raven, whose habits and those of the
flock that visits his cabin, Heinrich is
studying. The raven's playfulness and in-
telligence impress Heinrich, but "on July
19, he [Jack] left for good. I wished him
well, but I also wish he had stayed."
Heinrich discovers wonder in the
simplest of nature's designs and decorates
his text with exquisite line drawings of the
phenomena he observes. While his habit
of scientific inquiry contrasts to Thoreau's
more intuitive understanding, both de-
light in the mysteries and unexpectedness
of the natural world and the contrast it
forces us to make with our lives, in
Thoreau's phrase, of quiet desperation.
"The hills of western Maine, " Heinrich
writes: "These are my favorite haunts,
because this is home, where the subtle
matters, and the spectacular distracts."
Others, like Helen Hamlin, inhabit the
Maine woods out of necessity. Hamlin's
Nine Mile Bridge: Three Years in the
Maine Woods tells of her time spent, first
as the schoolteacher at the Churchill Lake
logging camp, then as husband to 'Curly'
Hamlin, game warden in the north woods.
Hamlin introduces the reader to the log-
ging and trapping society, heavily Quebec
French-Canadian, that earns its living in
this unforgiving environment. The near-
est settlement of any size is in Quebec;
"the railroad ends at Lac Frontiere, and
there is nothing else." Among these
people, friendship, hospitality, and mutual
support guarantee survival. Hamlin's trap-
per neighbor arrives at their cabin one
morning, calling out "Curly, you've got
to take my wife to Lac Frontiere!"
"What"s the trouble, Brooks?"
"She's going to have a baby!" Curly
harnessed his dog team and carried
Herrnanse across fifteen miles of snow to
the midwife, arriving "only two hours
ahead of the stork." Hamlin recounts these
adventures in a breezy, this-is-the-way-
life-in-the-woods-is style. Yet she admits
that prolonged and enforced solitude can
bring on panic. "The immensity of the
outdoors, the lonely wildness of the for-
ests and the singing wind over the tree-
tops only made me feel insignificant," she
tells us; "I was but a tiny dot on this bit of
wooded landscape. I waited." But, echo-
ing Thoreau, she says that with her hus-
band, she enjoyed "a priceless freedom
away from the restraining conventions of
civilization." Though the imminent birth
of her first child takes her away from the
wilderness, Hamlin concludes that a new
wilderness awaits.
John Gould, Maine's resident humor-
ist, explains how he and his friend Bill
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Dornbusch, in thirty summers' camping
at Caucomagomac (kok-m'gommick)
Lake, "picked Thoreau's rear." In Maine's
Golden Road: A Memoir, Gould takes
Thoreau to task, saying "his departure
from Bangor didn't take long-perhaps
because he missed so much." Gould, in
more detail than Hamlin, explains opera-
tion of the logging camps, especially those
run by Great Northern Paper which still
owns almost one million acres of timber.
He also takes sides in the current contro-
versy surrounding the appropriate use of
the Great North Woods, saying that "Maine
is loved by a great many well-meaning,
sincere folks who like to leave their snug
'associations with the settlements' to
come into our Maine woods and become
devout disciples for what ails us.... There
are people, not all of them in lavender
pants, who look at the piles of limbs and
decry the clear-cut as the last felonious
assault on God's great, green beautiful
forest." But, Gould says, "there is certainly
a false premise about preaching one way
and then hustling home to read a news-
paper-or a funny book." Thoreau, Gould
reminds, was able to make this distinc-
tion, preferring the woodchopper's indif-
ference to his woods to the nature lover's
enthusiasm. This vast Great North Woods







Professor Judy Deckers of theElementary Education Department is a prime example of how
the academic reputation of Bridgewater
State College reaches well beyond the
borders of Massachusetts. Professor
Deckers recently returned from ayear in
Texas as a project editor for Resources
for Christian Living Publishing (RCL ),
which is developing a series of
workbooks and videos for Catholic
education. Professor Deckers' reputa-
tion as an expert in the field of literacy
and reading methodology brought her
to the attention of the Texas publishing
firm. RCL was beginning a major
curriculum program, "Echoes ofFaith",
that prepares catechists to understand
and teach their faith. Professor Deckers
considerable experience as Chair of the
Elementary Education Department,
her work with public school systems on
developing reading programs and her
commitment to Catholic education
made her a natural to work on the
"Echoes of Faith" project.
While in Texas Professor Deckers
worked with staff members at RCL and
distinguished Catholic educators from
throughout the country to write what
will eventually become thirteen book-
lets and videos that will be marketed
nationwide. Professor Deckers quickly
found out that the "Echoes of Faith"
project was a massive undertaking
which required that she utilize her
background in reading pedagogy,
editing manuscripts and advising
cathecists on the most effective manner
of understanding Catholic doctrine. At
present eight of the booklets and videos
are complete, with the remainder close
to publication.
Also while at RCL Professor
Deckers worked as editor and advisor on
a second project - a cathecism
workbook for young people called" Our
Catholic Identity." The workbook com-
bines basic principles of Catholicism
with exercises such as crossword
puzzles, word games and attractive
visuals, all designed to make the
learning experience of school children
meaningful. The workbooks are orga-
nized by grade level and will also be
marketed nationwide.
After her stint in Texas Professor
Deckers returned to Massachusetts with
renewed commitment to continue her
work in reading. She has completed two
articles on teaching concepts and she
has worked with Professor Emeritus
John Deasy to write a series of field
guides that are used by her undergradu-
ate students to enhance their under-
standing of reading methodology. She
also continues her work as a frequent in-
service instructor on reading to public
school systems in Massachusetts.
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Professor Deckers states proudly
that her work on the "Echoes of Faith"
project and the "Our Catholic Identity"
workbooks made her a better writer and
editor and gave her an appreciation of
the publishing industry. She now feels
more confident that she can make other
contributions to reading pedagogy,
book publishing and Catholic educa-
tion. But finding time for all these new
professional endeavors will be difficult
because Professor Deckers has become a
regular speaker to education groups
around the country.
Despite her busy schedule, Profes-
sor Deckers remains dedicated to the
undergraduate and graduate reading
programs here at Bridgewater. She is a
patient and caring classroom instructor
who pays considerable attention to her
supervisory responsibilities of prospec-
tive teachers. Professor Deckers is
animated when she discusses the
importance of teaching reading whether
it is in the classroom or at home. As a
result, she works closely with reading
students to insure that they understand
the importance of their role with young
people. Stimulating good reading habits
in Professor Deckers opinion is the basic
foundation of education. With Professor
Judy Deckers as a mentor to Bridgewater
students there is a high degree of
certainty that the next generation of
reading teachers will be well prepared







Professor Lydia Bernstein of theDepartment of Foreign Lan-guages is somewhat ofa rarity on
the Bridgewater State College campus.
She is a medievalist, and a scholar of
16th and 17th century Spanish litera-
ture. Often called the Golden Age of
Spain, this Renaissance/Baroque period
gave birth to such classic works of
literature as Cervantes' Don Quixote.
Professor Bernstein's initial literary
interest during this Golden Age was in
the study of Francisco de Aldana, a
Renaissance poet whose humanism
reflects an ultimately repressed ten-
dency of early Spanish culture and
whose poems are often viewed as
controversial.
Professor Bernstein's interest in
Francisco de Aldana began at the
University of Texas, where she received
her Ph.d. Since being awarded the Ph.d
Professor Bernstein has published two
journal articles and written two book
chapters which analyze various poetic
and philosophical tendencies in Aldana's
poetry. She is currently commencing
work on a book which will address the
themes of irony and poetic persona in
Aldana's poetry. She has also recently
submitted for review by a journal an
article on the 17th Century female
Spanish poet Maria de Zayas.
Doing research on a poet of the
16th century is often a difficult task.
Professor Bernstein must not only be
knowledgeable of the language patterns
of the times, but also do some scholarly
detective work to validate whether the
poetry is indeed that of the poet or
whether a literary colleague or family
member has played a role in the text
that reaches the 20th Century. This is a
time consuming process requiring an
understanding of textual idiosyncracies
of 16th century Spanish literature and a
working familiarity with the life and
times of poets like Aldana.
Much ofProfessor Bernstein's work
on Aldana requires a professional
relationship with the University of
Texas library, which has the best
Spanish language holdings in the
United States. After acquiring the texts
of Aldana's works Professor Bernstein
must begin making a 400 year old poem
come alive again. Despite the difficulty
in working with such early works of
literature, it is obvious that Professor
Bernstein loves her work and values the
poetry of a bygone era.
31
Professor Bernstein has built on
her interest in the origins of Spanish
literature by branching out into a new
area of research. She is currently
examining Sephardic literature, the
Jewish works of prose and poetry of
medieval Spain. This research project is
sure to further test the skill and patience
of Professor Bernstein since it will
require that she examine not only
Hispano-Judaic works, but the impact
of Muslim and Christian culture on the
Sephardic literature. Professor Bernstein
must be familiar with Hebrew and
Arabic in order to complete this project
and be confident in her assessment of
the connections among the three
literary traditions. The complexities of
the research are obvious, but Professor
Bernstein is determined to engage in
her literary detective work. She hopes to
travel within the near future to Spain to
follow the trail of both Golden Age and
medieval Sephardic literature in librar-
ies, monasteries and universities.
If this were not enough of a
challenge, Professor Bernstein is also
working on a book of her own poetry.
Already a third completed, the book is a
personal reflection on Professor
Bernstein's experiences and her life
searches. The book is a departure from
her life as a medievalist! Golden Age
scholar, but a further example of her
commitment to poetry and language.
Professor Bernstein fits this exten-
sive research agenda into the normal
teaching load at Bridgewater. Her
classroom instruction includes
Spanish language courses, conversa-
tional Spanish and literature courses,
such as the advanced course on Don
Quixote that she will teach during
spring semester. Medievalist,
Golden Age textual scholar, poet and
teacher, Professor Bernstein is
another example of the commitment to







For many of us the link betweenart and politics is usually notterribly clear; we see the work of
artists, poets and movie directors as
forms of entertainment and beauty
rather than politically-charged produc-
tions. But for Professor Leora Lev of the
Foreign Language Department explor-
ing the connection between aesthetics
and politics is at the core of her research
interests. Professor Lev, a specialist in
Romance Languages who comes to
Bridgewater from the University of
Northern Arizona, has turned her
attention at Bridgewater to examining
the impact of avant garde artists and
filmmakers in 20th century Spain.
Building on her dissertation work at
Harvard, Professor Lev is investigating
the ways in which artists and filmmak-
ers represent images ofgendered bodies
and link those images to the body
politic.
Professor Lev is particularly inter-
ested in pre-Civil War Spain and the
work of noted Spanish poet Federico
Garda Lorca whose work, both tren-
chant and lytical, gave voice to the
repressed and alienated of Spain and
eventually led to his execution. Lorca
wrote about women, gays and gypsies
and the travails of being different in a
fascistic environment. Professor Lev
has explored the work of Lorca to better
understand the political climate for
poets whose work is permeated with an
awareness of oppressive social-political
ideologies in proto-Francoist Spain.
Professor Lev is also interested in
avant garde filmmakers such as Luis
Bufiuel and Pedro Almodovar. She is
concentrating on how these filmmak-
ers portray the rituals or spectacles of
Spanish national life such as the bull
fight, the religious procession and the
flamenco dance, thereby casting light
on the official governing ideology of the
times. Bufiuel and Almodovar are
masters of parody and black humor as
they coyly skewer the practices of the
establishment and the governing elite.
Needless to say, Professor Lev is a movie
buff, a cinefile who has spent endless
hours not just watching films, but
analyzing the message that filmmakers
like Bufiuel and Almodovar are making
in their work.
At present Professor Lev is in the
process of preparing a book length
manuscript on the impact of artists on
national identity. Tentatively titled,
ExterminatingVanguard Angels: Trans-
gressing Spanish Cultural Spectacles of
Gender and National Identity, the book
will explore the linkage between art,
cultural practices and political ideology
in contemporary Spain. In order to
complete this book Professor Lev plans
to travel to Spain this summer to see
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how these spectacles have changed over
time and interview some of the avant
garde poets and filmmakers whose
work has become an important facet of
contemporary Spanish culture. Profes-
sor Lev is especially interested in
interviewing Augustin Villaronga, a
filmmaker whose radical critique of
fascism is essential to her work on
gender identity and repression during
the rule of Franco.
Professor Lev's interest in Spanish
literature and filmmaking has carried
over to the classroom. Besides her usual
work as a Spanish language instructor,
she will be teaching a course on avant
garde filmmaking and Hispanic cinema
in the coming semesters. She has also
developed an interest in the Gothic
mode in literature and film and will be
working on a course that incorporates
the work of Shakespeare, Bram Stoker
and Angela Carter and explores the
Gothic mode within the context of
European intellectual history and
cultural studies.
In the months to come Professor
Lev will be presenting a paper at a
Romance Language conference at
Purdue University on Augustin
Villaronga and another paper on
"Modernism and Modernity in Spain" at
an international symposium at Brown
University. Professor Lev is excited
about her research on 20th century
Spanish literature and film, but she is
equally excited about the prospect of
making her work part of the classes she
teaches at Bridgewater. It is evident that
Professor Lev enjoys the classroom
experience and bringing her back-
ground in literature, film and social
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While the catalogue provided prospective students with the entrance requirements for Bridgewater Normal School, the final
examination and commencement pamphlet announced the end ofthe academic journey. The 1864 "Exercises and Semi-Annual
Examination" announcement offered a glimpse ofthe academic exit requirements and the organization ofcommencement.
The "Parting Song" is a reminder to all that the student body was deeply conscious ofthe war and those who left
Bn'dgewater for the battlefields.
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